Washington State
Governor's Office of the

Education
mbuds

We listen. We inform. We help solv

¢CKS 2akKAy3az2y {dFraGS |

Fam | Iy and Education Ombuds (Prepared with Input from

the Educational Opportunity Gap Oversight
and Accountability Committee)

COMMUIITY | oeember 1, 2016 (Updated warch 2017

Engagement

Recommendations
(2016)

Report to the Legislature,
In Response to SSHB 1408




OEO Family and Community Engagement Recommendations (2016)

Table of Contents

EXECULIVE SUIMIMALY. ....eeieeiiiiitee ittt ettt e e e oottt e e e okt e e oo 44 RR et e o4 4o e n b b et e e e e e e e nbe e e e e e e e e e nnnnnn e e e e e e s annnnnes 3
Evolution of Parent Involvement/Family and Community Engagement in Washington.State..............cccccevicivieeeen. 5
Early Recommendations from EOGOAC on Family ENQAgEMENL.........ccouiiiiiiiiiiieeeeiiieeee e 5
Development of OEO @nd ItS EXPEIMISE. . ..uuuuiiiiiiiiiiiiiiee et r e e e e e e e e e e e e aaaaaaaaaas 7
Inclusion of Parent Involvement Coordinators in the Prototypical Schools Madel...........eeveevvveveiiiiiiiini. 8
Allocation versus Actual Expenditures on Parent Involvement/Family Engagement Coordinators....................... 9
Family and Community Engagement in the Every Student SUCCEEAS.ACL...........oooiiiiiiieiiiieee e 10
Dual Capacity Buildg and Cultural RESPONSIVENESS..........cooeiiiieiee e e e e e e e e e e aaaaaaaaaas 10
2 L AKAY G2y {0F 0.85.Q8..90.{ b b by Y Ay T 10
hohQa t NPOSAaAMOAY.DRRNILNI.S ..ot 13
Mapping Prevalent National Models of Family ENQagemEent...........oooiiiiiiiiiiieeeiiiieeee e 14
Mapping Prevalent Local Approaches to Family Engagement in WashingtQn.............ccoccvvvviieeiiiiiiiiieee e 17
Spotlight: Strategic Planning with Family Partnership as a Core Belief in Federal Way Public.Schools............. 19
{LRGEAIKGY ' [221 F+G GKS bdzYoSNB .. SKAY.R..¢62..5A4080 010
Summary of the Core Components of Family Engagement Models in Some Washington .Districts.................... 21
Exemplary Mdels of Development and Implementation of Statewide Family Engagement Framewatks........... 22

A Sideby-Side Look at National Policy (ES8/Atate Framework (MN), and Potential Takeaways for Washingtor23
[ 2T € 02N d0AY3a SAGK wmnnyQa.. hNBLY.ALLGAZ2Y. L. {.061.SK2.0.55 Nk

Office of the Superintendent of PUBIIC INSTIUCHON..........uuuiiiiiiiiiiiiciece e 25
9RAzOF G2 NB Q.. L A8 2. QA L0 A 20 A et 25
2 aKAY3l2y {OK22f .L[.2dz,A.S{.2NAEQ..L.AaA20AL0A2Y (e, 26
Association of Washington School PriNCIRALS..............uuuiiiiieee e 27
2 aKAy3AG2y {GF0S {OK22f. . 5ANBOG2NRQ. L.2AA20AL.0A2Y....28
Surveyof Family Engagement School Staff StateWide...........oooo i a e e e e 29
{ dZNIBSeé 2F CFYAfASAQ t NR2NRAR.OASAE. . F2NL.CLYALR...9).3LISYYI
Other Sources of Stakeholder Feedback: Focus Groups and Family.RPanels............cccceviieiiiiiiiiii e 33
RECOMMENUALIONS. ...t e oot e et e e et e e e e e s e et e e e e e e e e e e e e e e s e e e e e e e e e e nnnnneeeeenannns 36
Summary Of RECOMMENUALIONS .. ... it ettt e e et e e eeeeeeeeeeaeaaaaaaaaeaaaaaaaasaaaaaaaaaannnnnnnennennenennnnnes 36
9{{! 22N)] INRAZLIQ& DdZARAY3A {GFGSYSyd F2NL{.0L0SsARS36CHY
Developing a Statewide Workgroup that Brings Family, Educator, and Community Voices to the.Center......... 37
Resources Needed for Facilitating a Workgroup with an EquUity FOCUS...........ccooviiiiiei i, 39
Funding a Comprehensive System of Education with Family and Community Engagement as a Foundation...39

1



OEO Family and Community Engagement Recommendations (2016)

(O 0] o Tod 1B 13 [ o RSP ERSERRRR 40

L] 1] = 07 =SS 41

Y o] 01T T Lo =PRI 45
Y 0] 011 TG ORI | o
Y o) 01T o D = PP PPPUPPPRPPP PRI 52
Appendix C: Statewide Survey of Family Engagement Staff with Respanses.............ccccovvviiiiiiiiiiiiieceeee 53
Appendix D: Statewide Survey of Families Regarding Important Values in Family and Community Engagement Progr:
(SUNVEY INSITUMEBINT). . eeiieiiieeeiee et e et e ettt e e ee e e e e e eeeeeeeeeeaaaaaaaaaaaaaeaeesaeessaaasaaaanaaannnnsnnnes 58
Appendix E: Responses from the Statewide Survey of FAmMIIES. ........coooiiiiiiieioiiie e 62
Appendix F: Examples of Statevel Frameworks for Family ENQagement...........ccuvvvviieiiiiiiiiieee e 73



OEO Family and Community Engagement Recommendations (2016)

Executive Summary

Second SubstitutelB 1408 ¢ { { | . ORI NESR (GKS h¥FAOS 2F GKS 9RdzOF GAZ2Y
9RdzOF GA2yFf hLILRNIdzyAide& DI LI h@SNE A WikhidevélopiRg ahdPeOsndzghding oA f
the education committees of théegislatureby December 1, 201& definition and modebr framework forthe staff

position variously referredtoas F I YA f &  Scgorlinalo$, ¥pargnii andfamily engagement coordiria2 , bidd

GLI NBy i Ay @2t @.5M8eyeloping thiz Mddldl ¢f Fram2woik, OEO and EOGOAC were directed to
collaborate with the Office of the Superintendent of Public Instruct@@®SFd), the Washington Education Association
(QWEK), the PublicSchool Employees of Washingt@®SE0 = (G KS 2 aKAy3IhG2y { OKWEd4), / 2 dz
the Association of WashingtdchooPrincipalsAWSB0 = | YR (G KS 2l akKAy3adz2zy {dFdS {
(AWSSD4).

Following a process secondaryesearch, stakeholder input and refinement, including:

1 synthesizing prior recommendations to the state relating to the title, ratel funding of family engagement
coordinators;

1 reviewing the background and contexttthe variouditles, roles and modelsor frameworks for family or parent

engagement or involvement coordinators currently existing in statedadpractice

collecting and reviewing existigcal and nationalesearch on best paicesfor family engagement;

soliciting input from the stagholders identified in 1408;

solicitinginput from current family engagement staff; and

soliciting input from families and community members through an online and paper survey, focus, gralips

panels hosted by the EOGQAC

=A =4 =4 =4

OEO recommends to the legislaguthat it provide leadership, clarityand vision in the developmertnd sustainabilityof
meaningful, culturallyresponsive school and family partnershipstaking the following steps:

1. ' R2LJG Fa GKS aidlFdsSqQa O2YYAI(YS gnenticraftedby M ESBA Fanyfilgand S Y ¢
Community Engagement Workgroup;

2. Form a multiyear statewide workgroup that brings direct family, educatord community voices to the center of
theprocessi 2 ONBF 4GS | FNIYSE2N] 7T2N A NlaiidSomdwhilyendageniektS 9 h
recommendations;

3. Devote adequate resources to this stdéxel workgroup to conduct communityased meetings to draw on
FIEYAEtASAQ SELISNASYyOSa aidlidS6ARS FyR &dzZLJL)2 NI d@sf (0 dzh
(e.g., supporting nontraditional families and guardigm®viding for disability accommodationsom the outset
of planning and throughout implementation of family and community engagement efforts; and

4. Fund a comprehensive system of education watinily and community engagement as a foundation.

It may be tempting to jump to adopt a new title, a definition of the role, and a framework for family engagement
coordinators basedn existing national researclprior recommendationgrom variousstakeholar groupsand feedback
from the families surveyed by OE©connection with this reportHoweverjf there is one thing that stands out from that
work, it is thatthere is nothing that can adequately substitute falirect participationby adiverse group of families,

1 SSHB 1408itp://llawfilesext.leg.wa.gov/biennium/2018 6/Pdf/Bills/Session%20Laws/House/1488.SL.pdf


http://lawfilesext.leg.wa.gov/biennium/2015-16/Pdf/Bills/Session%20Laws/House/1408-S2.SL.pdf
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educators and community membersn determiningwhat worksfor families, communitiesand educators to effectively
collaborate in support of student succeds our schools.

Unfortunately, because no funding was allocated eamnpletethe work 0f1408 and also due to the short timeframe for

the project (6 months), it was impossible to engagéhe kind of process thakasonably coulthe expected to offer a
meaningful opportunity for families, community membeasid educatoracross the state talirectly provide input.We

are, however, able to providérough this report a foundation and roadmap for the kincdcoflaborative process thatan
leadtol RSTFAYAGAZ2Y YR FNIFYSH2N] 0Sa,andatadnts’ SR F2NJ 2 | KAy 3

This recommendation for continued work should not be misunderstooddeday or avoidance of decisianaking
Indeed, the procesthat we recommend of leveraginghe directvoices of diverse familg educatorsand community
memberg isthe very kind of duatapacity building, culturally responsive, shagtision makinghat fosterseffective
family and school partnershifge advancestudent learning

20OEO would like to thank the families, community aggincy partners, and OEO staff that contributed to this report. Without families
willing to share their experiences through surveys, panels, and focus groups, this report would not have been posstidaalkddi
Carlyn Mueller and Jocelyn Tillisch eémvaluable interns during the research stage. Penelope Mena and Paula Moore at OSPI
provided assistance with identifying school districts that could offer examples of the work. Finally, EOGOAC providad a crit
sounding board for the development diis report.
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Evolutionof Parent Involvemerfamily and Community Engagement in Washington
State

The work of 1408 is significant and timely givetional,state, and local discussions of how schools dharsefamilies
caneffectively collaboratél 2 F2 a4 GSNJ a0 dzRSyGaQ | OFRSYAO FyR &a20AFf SY
expanding their definition of effective collaboration from par@mtolvement in school activitiesy family and community
engagementn shared-decision makingrad responsibility for student succesSchool communities are also increasingly
applying an equity lens to student growth initiatives, inchgdhow to foster and maintain partnerships with families and
communities.Over the past decade, educatorsand@oli Y I { SNE KI @S aKAFGSR FTNRY (Gl f
GamilySy I+ I SurBthend 2 aFl YAET & | yR O2 i€ shiftihgloBlanGusgs tecdghives thei o é
complementaryand interdependent influencesf families communitiesand schod in& (i dzR Scydérai€and social
development as well as the value af collaborative approach to school policy and practice. This pathway forward is
reflected in the work of the EOGOAC, OEO, prototypical schools model, and state ESSA work, tosbd dslous

Early Recommendations froBEOGOAC on Family Engagement

Within Washington State, inquiries about best practices for family and community engagement were an integral part of
the development of the EOGOAC itsdfOGOAC was created during th@2(Q@egislative session to address the

opportunity gap in Washington Sta(RCW 28A.300.136)ts work is an outgrowth of five Achievement Gap Stuttiat

drew on the expertise of the Commissions on African American Affairs, Asian Pacific American Affairs, Hispanic Affairs,
D2OSNYy2NRa hFTFAOS 2F LYRALFY ! FFFANRI I ARs fistgear, thdSOGOANI T
(then called the Achievement Gap Oversight and Accountability Committee), synthesized the five studies, highlighting
significantfactors inreducing opportunitygapsandrealizingequity for students of colqgrincludingsupporting and

facilitating culturallyresponsive family and community involvement and outrealchits Synthesis of the

Recommendations from the 2008 Achievement Gap St(jali2s the EOGOAC makes clear ti kind of engagement
depends not only on educators developing cultural compegeteit also on the state creating an infrastructure of support
GAOUKAY a0OKz22fa YR RAAZONAROGEA GKIFIG fS@OSNIIAS FlLYAEASA |
SPSNE & dzR S VhatSyathekiz@aiivengditd theflegislaturim 2009 brought forwardseveral key elements for
successful engagement of diverse families, including:

9 wSO023ayATAy3a YR NBALISOGAYI FFEYAEASEAQ NAOK |yR @I NI
Employing family advocates and liaisons to build connections;

Developing government to government relationships with Tribal Governments;

Collaborating with communitased organizations; and

Providing interpretation and translation services for limited English proficient parents

= =4 =4 =4
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Seven years later, many of theseeas stillexist® In its 2016report to the legislature, EOGOAC emphasthed
importanceoff  YAf & Sy 3l 3SyYSyid | ONRP&aa &aidzRSyiaQ SELISNASYyOS.
effective reengagement practicésEOGOAC highlighted family and community engagement as a key compoaent of
integrated student supports model and recommendedhange in title and allocatidor the position(p.28)°
SpecificalyEOGOA@&commended:

Increase Allocation for Family ahCommunity Engagement Coordinators

w Ly 2NRSNJ G2 0SS Y2NB AyOfdzaA@dS 2F GKS RADGSNEAGE 2
of the position should be changed from Family Engagement Coordinator to Family and Communiynengag
Coordinator.

w 90K a0K22f RAAGNRAOG G2 NBOSAGS (GKS Ftt20FGA2Y F
no district receives less than 1 FTE allocation per district.

w ¢KS Ftft20lGA2y Ydzal 0é&gadenénRandrdtdr aihkr@lutieddzN1I2 a Sa 2 F

w ClYAf@ Sy3arasSySyid O22NRAYIG2NA akK2dzZ R 6S NBIj dzA NX
appropriate background to act as a liaison between the complex expectations of schools and unique families.

Family and community engagement framework

w 9OSNE aO0OK22f RAAUGNAROG Ydzald o0S NBIldzANBR G2 | R2LI
national research and evidenbased models. The legislature must adopt family and community engagement
standads to define and measure family and community engagement strategies used in schools and districts. A
family engagement is a required component of both federal (Title I, Part A, Title Ill and school improvement for
Priority, Focus and School Improvemerdar®s) and state (Learning Assistance Program) programs, it is essential
that schools use culturally responsive research and eviewaszd family engagement models and standards
tailored to the community being served.

9hDh! / Qa Hnmc NB Qe tieystaning pointfd igfuturéNuBeRldn to be discussed later in the
oRecommendatiorissection of this report.

3C2NJ SEFYLX ST Ay GKS 2FaKAay3dzy {GFGS / 2YYAaaRASY theGbmrnissian y t
recognizedthe connection between community and family partnership in improving academic success. CAPAA Bteat&tfié5

2018 (at p. 11)http://capaa.wa.gov/iwpcontent/uploads/2015/01/CAPAA2018018 StrategicPlanFinal.pdfSimilarly, the Commission

on Hispanic Adirs recognized in its 2013014 report that academic successes for Latino students were tied to parents being informed
and engaged. CHA 202814 Latino/Hispanic Assessment Report at ptfh://cha.wa.gov/wp-content/uploads/CHA_Report

2014 Web.pdf

4EOGOAC Annual Report to the Legislature (2016) at p. 27.

5RCW 28A.150.260 Allocation of state funding to support instructional program of basic educdlistribution formular

Prototypical schools Enhancements and adjustments Review and approval Enroliment calculation. Retrieved from
http://apps.leg.wa.gov/rcw/default.aspx?cite=28A.150.260


http://capaa.wa.gov/wp-content/uploads/2015/01/CAPAA2015-2018-StrategicPlanFinal.pdf
http://cha.wa.gov/wp-content/uploads/CHA_Report-2014_Web.pdf
http://cha.wa.gov/wp-content/uploads/CHA_Report-2014_Web.pdf
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Development of OEO and Its Expertise

¢CKS 2 aKAy3aG2y {GFIGS D2@SNYy2NRaA hTFFAOS 2 F2006KoSen® Rzl G A
resource to eliminate barriers to student achievement and tackle the opportunity gap, primarily by leveraging collaborati
family engagement as a conflict resolution tool. Its founding legislators were some of the original lead2@AE and
continue to serve in that role. OEO was the first state education ombuds office of its kind in the nation and has served ¢
model for other agencies nationally and locally since its incept@BQOs also intended to be the lead state agency on
harassment, intimidation, and bullying (HIB). Over the years, OEO has become a leading voice on family engagement
practices, as well as a trusted source of information for families as they navigate cossples within the K2 system.

The mission of the OEO is thrf®d: direct service to families and educators through casework and informal conflict
resolution; datadriven outreach to families, communities, and educators to support and strengthen sfamoiby

partnerships and build understanding and capacity to engage on important education concerns in the state; and policy
NEO2YYSYyRIGA2ya o6F&aSR 2y (KS h9hQa RANBOG AYyUuSNIOlAZ2Y
committees suclas Results WA, EOGOAC, ESSA, and the Social Emotional Learning Benchmarks Workgroup. OEO
performs its three functions by:

Listening to concerns and offering an impartial, independent perspective

Advocating for consumer access to fair processes

Ensuring that in resolving conflicts between schools and families, all stakeholders focus on equitable processes
Resolving complaints through alternative dispute resolution techniques

Collecting data, identifying trends, and reporting recommendatiornsaiicy-makers and elected officials to

improve educational access and outcomes for every student

Answering questions about the public education system

Providing trainings to families, educators, and community groups on education issues and creating new

pubft AOF GA2y & YR NBaz2dz2NOSa (2 KSt-1syatént | SK2t RSNE yI @

>\ >\ >\ >\ >\

>\ >\
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Alofh9hQa &aASNBAOSAa INBE 2FFSNBR FNBS 2F OKIFINHS IyR | NBE ]
the relationship between families and schoalather than allow deterioration of communication and collaboration to the
LRAYG 6KSNB FT2NX¥If LINPOSaasSa yR tAGATIGAZ2Y NBadzZ o
education, discipline, and HIB concerhas continued to in@ase overte yearsas families have recognized the unique

role of the agency and its ability to both facilitate individual dispute resolution and strengthen delnaity} relationships.

Last fiscal year, 4.9 FTE Ombuds provided direct service in 180staewide and made almost 90 presentations as a
iStkYo ¢KS LINBEGA2dza 8SIENE h9hQa aviftt GSIY aidr¥TF¥FSR mo

hohQa NRtS +a | LRtAOe @2A0S KIFLa AYONBFaSR Ay NBOSyi
recommendations on such isssias special education reform, language access, and now, best practices for family
Sy3alF3aSYSyid Ay 2l aKAy3aizyo hohQad 5ANBOl2N | RazaKAYNHER
draft state plan for theevery Student Succeeds Act, adlwas the family and community engagement workgroup.

Inclusion ofParent Involvement Coordinatons the Prototypical Schools Model

Aroundi KS &1 YS GAYS GKFdG 9hDh!/ ¢ & ONBhelefdutuleeledbneWS g @& &
finance structure called the prototypical schdohding mode] which was intended to increase transparency in education
Fdzy RAy3 YR ARSYylAFe (GKS St SYSyida NBI dzxheBulityiEducatiaiet T A f f
Courtil (QEC) was charged with recommending staffing allocations for a prototgpiaad! that would fulfill these
conditionsIn 201 h { t L Q &the/nfrpuerBeNtoffStudeht Learning (CISL), in collaboration with @F®ened a

group of school and ESBpresentativeswith extensve experience engagirdiverse familiesto assist QEC in determining

an adequate level of staffing for classified parent involvement coordindtorbe workgroup recognized the influence of

not only parents, but alsother family members Y R 02 YYdzy AUAS&X 2y &dGdzRSy(iaqQ NBf
andencouragei a KA TGO FNRBY daLI NByi(ié¢ Ay@2fto@SYSyd G2 aFFYAfe@é
LINPG20G@LIAOIE FdzyRAY3 Y2RStIFIGANE SOZGFTNBLIE NOFR a YV DRt @IS
At that time, the position was included as a staffing category in the funding modetoduinding was allocated.

In its 20132014 annual reporth 9h NBO2YYSYRSR aGNBy3IGKSYyAy3a 2 aKAy3Iidz2y
support family and school partnerships. Specifically, OEO recommended that the state take the following steps for builc
capacity (p. 20):

1 Allocate full funding for at lea®ne family engagement coordinator in each school;

1 Incorporate principles of effective family engagement in teacher and administrator preparation programs;
1 Support the cultural competence of all staff; and

1 Support replication of successful programs to build sustainable school/family partnerships.

OEO cautioned at that time that while having a dedicated staff member at each school is a productive start to addressin
family and community engagement, no onerpon can build and lead a program alone. Even with a prototypical schools
model that could be adequately funded in the future, families will only find success in collaboration if teachers and schoc
administrators have sufficient foundations in cultucaimpetence, communication, and conflict resolution skidlengage

in the practice of partnership throughout the school yéar21).

8RCW 28A.300.173.
7 http://www.k12.wa.us/QEC/Meetings2010/SeptRarentinvolvementCoordinator.pdf
8 Quality Education Council ReptutLegislature (pp. 234), http://www.k12.wa.us/LegisGov/2013documents/QEC2013Report.pdf
9 http://oeo.wa.gov/wp-content/uploads/OEOANnnual_Report_Summary_20PB®14.pdf
8


http://www.k12.wa.us/QEC/Meetings2010/Sept/4-ParentInvolvementCoordinator.pdf
http://www.k12.wa.us/LegisGov/2013documents/QEC2013Report.pdf
http://oeo.wa.gov/wp-content/uploads/OEO_Annual_Report_Summary_2013-2014.pdf
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Allocation versus Actual Expendituresiarent Involvemen#amily Engagement Coordinators

2 KAf S (KS & (alfundng dodélihaly &llacatésIfuhé® parent involvement coordinatorshis model
determines the amounts allocated to districtsjt does not mandat¢hat the funds be spent on the staffing positions they
are allocated for in the modé? In practice this means that while some districts useethllocation to fund family
engagementstalff, others do not.

For the 201415 school year, the state allocated a totall@7. 76FTEt@ G FF aOK22f f S@St &t I NE
I 22 NRAY I 02 NE NB stSfédedtotal af anfy NS 84FAE using (esizithan half of the allocated staffing for

this designated role. At the actual staffing level, the ratio of studémtsach school level Parent Involvement Coordinator
equaled21,191.52 studentsl FTEParent InvolvementCoordinator, calculating out tdb2.60 per studenfor the academic
year!?

One of thereasons for this disconnebetween the allocation model and actual staffing was highlighted inMashington
13a20AFGA2y 2F {OK22f | R WAFApainisudthat2hsBaseliné for's¢hdobfunding momesNE L.
from a 2009 calculation that has not changed to take into account the new elements that are part of the prototypical
school malel nor the increased needs for teacher staffing as school populations have grown and cKanged.

Many districts have funded family engagement staff by utilizing the allocation from the prototypical model along with
[ SENYAY3T | daA a0 bndTus | fandsRIA2013 Ythe tegiglature ialuded employment of parent and family
engagement coordinators as an activity tltatuldbe supported with LAP dollarig they wereidentified as a best

practice® h { t LQ&a ¢ SOKYy A Ol f wS tdgeliis fo? Bhglish$anguage NierOaiitin€iSdidertcg’ R {
based family involvement strategiesitoprove student outcome¥?

ORoadmapi C2f f 26 (KS a2 yith#veww.rohdshapprgjectioin/v@cynint/uploads/2016/06/2016-dlow-the-
Money-Presentation.pdf

Uh{tLQ&a NBOSY(G FAYIFYOAlIf NBLR2NIAY3I 2y | OlGdzd t FdzyRAy3 OSNA dz
http://www.k12.wa.us/SAFS/INS/2776/Portasig District Allocation of State Resources Portal 20045 (ExceljReposted August 29,
2016).

12\Washington Association of School Administrators, Recommendations t&StEeA & f | { adliF-anding TaskiEdrce (2016),
https://lwww.wasa
oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendationsy
0%20EFTF%20Final%eZ%16.pdf

13 http://lawfilesext.leg.wa.gov/biennium/20134/Pdf/Bills/Session%20Laws/Senate/5946
S.SL.pdf?cite=28%202nd%20sp.s.%20c%2018%20%C2%A7%FRMB 28A.165.035.

1 http://Iwww.k12.wa.us/SSEO/pubdocs/EiMenuBestPracticesStrategies2015.pdf


http://www.roadmapproject.org/wp-content/uploads/2016/06/2016-Follow-the-Money-Presentation.pdf
http://www.roadmapproject.org/wp-content/uploads/2016/06/2016-Follow-the-Money-Presentation.pdf
http://www.k12.wa.us/SAFS/INS/2776/Portal.asp
http://www.k12.wa.us/SAFS/INS/2776/StaffingandSalaryPortal14-15.xlsx
https://www.wasa-oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20to%20EFTF%20Final%207-29-16.pdf
https://www.wasa-oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20to%20EFTF%20Final%207-29-16.pdf
https://www.wasa-oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20to%20EFTF%20Final%207-29-16.pdf
http://lawfilesext.leg.wa.gov/biennium/2013-14/Pdf/Bills/Session%20Laws/Senate/5946-S.SL.pdf?cite=2013%202nd%20sp.s.%20c%2018%20%C2%A7%20203
http://lawfilesext.leg.wa.gov/biennium/2013-14/Pdf/Bills/Session%20Laws/Senate/5946-S.SL.pdf?cite=2013%202nd%20sp.s.%20c%2018%20%C2%A7%20203
http://www.k12.wa.us/SSEO/pubdocs/ELA-MenuBestPracticesStrategies2015.pdf
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Family and Community Engagement in theery Student Succeeds Act

The Eery $udent Succeeds Acti(9 { Xcarries forwardrom the No Child Left Behind Atlhe requirements that states

and districts develop policies and set aside funds to support parent involvemgitteischoolst®> Under ESSA, every

district is required to set aside at least 1% of its Title | fundfafoily engagement, with 90% of these funds to go directly

to schools. Higimeeds schools must receive priority in funding and parents with low incomes must be included in
decisionmaking for how these engagement funds are spent. Funds must be spent in at least one of the following areas:
programs that reach families at home,their communities, and at school; informatiatissemination on best practices for
family engagement, especially supporting families that are economically disadvantagegtastito schools to

collaborate with nonprofits or businesses that have a repiotafor improving engagement efforts; or other activities that
the district identifies for engagement.

Dual Capacity Building and Cultural Responsiveness

h¥ LJ NI AOdzt I NJ y 2 (i Slevérage 0d{iaf dafactwilNiBgpaticy Alranseyiaik taieBsure that every
student is supported in school and that every family feels engaged and welcomed in detéimy, leadership, and
organizational culture shifts.Additionally, ESSA places requirements on schools to make inclusion and cultural
responsiveness core values of family and community engagement strategies by specifically calling out thénweba:to
families with limited English proficienciamilies wih disabilities, and families of migrant children in a format and language
they understand.Under ESSA, family and community engagemegnvisioned as coordinated and integrated effort

across programs with one of the ultimate goals being the improvéroéstudent achievement! & LJ NIi 2 F 9 { {
implementation, the federal government has planned to create grant opportunities under Title 1V for statewide family
engagement center¥

2 aKAy3Iadz2y {GFGSQa 9{{! tflyyAy3

As part of its state ESSA implementation plan, Washington is required to address how it will support schools and district
implementingfamily engagement strategieblot only is Washington required to submit a state plan to the U.S.

Department of Educadn that addresses family engagement, lalsoevery district is required to submit a plan to the state
and every school identified @&mn need of comprehensive suppénrnust collaborate with the district to develop and
implement a plan that addresses ian its family engagement practices.

InMarch 2016 OSPI convened a Consolidated Plan Team (CPT) and several workgroups to contribute to initial drafting
NEO2YYSYyRIGA2Yy A T2 Khelbkie warkgloupsS @iginalyy {itied Parkdt dnd/Gdmmunity Engagement,
met three times to develop recommendations to present to G Tfor review and recommendation to the
Superintendenfori KS a Gl 6SQa LX Fyo ¢ KSa$sS uddté evew Syihie full GParg idcludey” R
in AppendixA.

“ A

2NJ / F NN&X S F&F & LI NGAOALI GSR & I ouyedbdrtioeS NJ
tf

h9hQa NS .
i flry ¢SIYZ asNIAThafirst changeyhst the Workgroup madé wad to NB

5 A
| 2y&a2t AR

w O«
T« <

15 Every Student Succeeds Auttp://www.ed.gov/ESSAParent Involvement: Title |, Part A N&egulatory Gidance for NCLB,
https://www2.ed.gov/programst/titleipartaparentnvguid.doc
B ESSASec. 1116. Parent and family engagemeheadership Conference Education Fund, Parent and Family Engagement Provisions
in ESSA (2016), http://civilrightsdocs.info/pdf/education/E®afentFamilyEngagement.pdf
T o{ ® 5SLI NIYSyYyd 27F -Bubdiz®Rramewbork D&EScheENily Partielship® A (i &
http://www?2.ed.gov/documents/familycommunity/frameworksresources.pdf
B8 Title 1V, 2% Century Schools; ESSA, Sec. 4501.
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FR2LIG GKS Y2NB AyOtdzaA@S €l y3dzZ IS 2F aFFYAfted FyR 02YY
alone.OnrS 2F GKS OSYyidNIf GKSYSa 2F GKS 22N] INRdzLIQ& RA & Odz
family and community engagement by shifting from schools working with parents to engaging families and communities
collaborative partners inugpporting student growth and succes$he guiding statement recommended by the Workgroup,
and edited and recommended by the CPT tet OSP$hould

Devote resources and staff to ensure schools, districts, and OSPI support and grow family and community
collaborationandengagement. This should od¢li F NB Y & (i dzR S \giadufioncand didtoktheid darbdsdza K
This effort on family and community engagement is the undergirding to support the success of all students and
families, reduce the opportunity gaand develop more culturally responsive and inclusive schools. Schools,
districts, and OSPI must recruit, hire, train, and retain all staff for this commitment to cultural responsiveness,
inclusion, and famiblgommunityschool engagement. Families, commties, communitybased organizations, civic
groups, youth service groups, ethnic and racial affinity and support groups, antddaitd organizations provide

vital input and wisdom about their students. All staff should leverage this knowledge to ingotma@ policies and
practices. When planning for, or implementing racially and culturally equitable and inclusive (e.g., disability,
gender, faith, language) family and community engagement efforts, schools, districts, and OSPI must focus on
reaching andieveloping ongoing relationships with families and students whose voices have been lost or not hee
Fa ¢Sttt o0& K2f RAyad RAGSNERAGE |yR AyOfdzaizy Fa O02NE
communities, life experiences, and perspeaxt and enrich our schools with their input and support.

TheFamily and Community Engagem&iorkgoup made more than 25 recommendations to the Consolidated Plan

Team, as well as other workgroupSeveral recommendations were not approvey the Consolidated Plan Teamvare
considered to be internal work for OSBUita 2 YS KA 3IKf AIKG&a I NBE AyOf dzZRSR F & LJ N
discussiongn AppendixB. StateSuperintendenRandy Brn reviewed the recommendations that were forwarded by the
CPT and approved the following commitmetitat were then circulated for public feedback throuddnuary 2017

f Adopt aguiding statement of family and community ¢old 2 N> G A 2y (2 WiIKESSRintdudingL Q& &
GRSP2 (S NBStaftaleNsOrs schobls/ distiigy and OSPI support and grow family and community
Sy3alFr3aSYSyidé FNBY GO0ANIK GKNRBdAZAK 3INI Rdzr GA2Y | YR 2y

&9y & dzNE -bas&idasily Bdd Kommunitollaboration is woven into all of the federal programs as a key
instructional and school improvement strategy. €

T ah{tLZ RAAGNROG&AZE YR aOKz22fa %Aff 0S SyO02dz2N} ISR

1 45A&20GNAOGA aK2dZ R ARSY (A Trily cOlaberation/saniices aAdNRotizeXstatiBhiBgs A F
O2YYdzyAide LIRNIYSNBEKALE & & b

T a{0dzRSyidia FyR FlIYAftASaA Ydzald NBOSAGS adGliS FyR RA&L
GKFG Aa GavyStes | OBSaaArofSs FyR OGA2ylofS @ o d¢

Y2 | gKAY3AG2y Qa 9 { { Parehtand EariminRyEdgadementtRecgmmendations (October 31, 2016), at4t). 31
http://k12.wa.us/[ESEA/ESSA/pubdocs/ESSARecommendationsApprovedStateSuptDorn.pdf
20Relevant ESSA sections include: Sec. 1111(a)(1)(A); Sec. 1111(g)(2)(C); Sec. 119€g)(@)E)(g)(1)(D); Sec. 1111(g)(1)(G);
1112(b)(7); Sec. 1112(e); Sec. 1116(a)(1)
21 Relevant ESSA sections include: Sec. 1111(a)(1)(A); Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F); Sec. 1112(a)(1)(Ay)Seec1112(b)(
1112(e); Sec. 1116(a)(1)
22 RelevantESSA sections include: Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F);6bax2)(T); Sec. 1116.
23 Relevant ESSA sections include: Sec. 1116(e); Sec. 1111(g)(1)(A); Sec. 1111(g)(2)(H); Sec. 1119
24 Relevant ESSA sections include: Sec. 1111(b)(2)(B); Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F)
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Detailed iformation about the superintenderaipproved recommendations can be foundtippendixA. ¢ KS & G G S Q
is due to the U.S. Department of Educatlater in2017.
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hohQa t(HRPOBRABAA mMnnyQa / KI NHS

The charge of 1408 clearly comes at a time when multiple discussions about basic education are ongoing and best prac
for leveraging family and community engagement to narrow, and eventually eliminate, the opportunity gap are at the
forefront of stateeducation policy. Rather thadding to the many voices of this work by creating a separate or distinct
approach, OEO decided to have its research and analysis for this report model what family engagement should look like
Therefore, OE@appedbest pratices in the field (secondary research); created opportunities for family and community
input through surveys, focus groups, and panels at EOGOAC meetings; and leveraged feedback from stakeholders to re
its recommendations.
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CA 3 dzNB FenvilyCerere® &
Model for Responding to 1408

Secondary
Research

Community/
Family Input

Refinement

This approach to identifying a definition of family engagement and a structure for the work within schools and districts w
extremely limited given the small size of OEO as an agency and the absence pfiafiproof funds to do the work of

1408. However, OEO saw this work as an initial step in how a larger effort around family and community engagement
could unfold in the future with adequate resources from the legislature and the investment of a spesftpartners and
perspectives.

Mapping Prevalent National Models of Family Engagement

To frame the work of 1408, OEO first took a look at the dominant national models of family engagement, identifying the
key models as Harvard, Johns Hopkins, the Natiamafle@znce of State Legislatures, California, and the University of
Washington. OEO presented these models to EOGOAC at its August meeting and will offer a brief description of each i
this report to show similarities and differences between these appreach
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The Harvard Family Research Project approaches family
engagement as an issue of humeentered design, meaning
G I 1 A yapbroacy that is based on observation, empathy,
2LIAYAAYZ O2fftFo02NF A2y |y
possibilities for ducators to motivateand sustain family
engagement?® Its overarching values arbared
responsibility policy work that builds institutional capacity to
reach every family, family eagement as a continuous and
dynamic procesacross student developmestages and
settings and appreciation for the multiple definitions of famil
YR FlFYAf& NRBfSao I I NI NR
state work on its website, including snapshots from Marylan
Oregon, and California.

Johns Hopkins University rurteetNational Network of
Partnership Schodtand offers concrete strategies for
partnership, primarily regarding parenting, communication,
volunteering, learning at home, decisiomaking, and
collaborating with communities. Coming from the work of D
Joye Epstein in the early 1990s, and often referred to as the
G9LIAGSAY Y2RSté¢>X GKAA Fl YAf'
perhaps the most popular nationally, and anecdotally, withir
Washington as well.

Keys to Successful Partnerships:
Six Types of Involvement

Parenting

Assist families with parenting skills and
setting home conditions to support
children as students. Also, assist schools
to better understand families.

Communicating

Conduct effective communications from
school-to-home and from home-to-school
about school pregrams and student
progress.

Volunteering

Organize volunteers and audiences to
support the school and students. Provide
volunteer opportunities in various
locations and at various times.

Learning at Home

Involve families with their children on
homework and other curriculum-related
activities and decisions.

Decision Making

Include families as participants in school
decisions, and develop parent leaders and
representatives.

Collaborating with the

Community

Coordinate resources and services from
the community for families, students, and
the school, and provide services to the
community.

Some researchers have critiqued this model as being weak if
the areaof cultural competence because of the language
regarding assisting with parentirtgGiven the orthe-ground

Retrieved fromhttp://nnps.jhucsos.com/nnps
model/schoolmodel/sixtypesof-involvementkeysto-
successfupartnerships/

framing of these strategies, the Epstein model can be helpful

dtl

LINE

>
QX

the school level, but it also needs to be situated in what district and state $epplorts might be. The National Network
of Partnership Schools offers consulting and support to members to develop thistierndd system of family and

community engagemertt

A third prevalent approach to family engagement nationally comes fronNtiteonal Conference of State Legislatures

6ab/ {[£0® b/ {[] RSFTAYSE TFrYAte Sy3arasSySyid & RAFeeGanBy i

and sustained relationships between family and school staff in the shared responsibility @ K A tORSAR? REISEE

focuses on twegeneration strategies such as efforts to engage families by providing English language instruction to

them, as well as their students; the role of community schools; capbuitgling school practices; the usétechnology in

B NBFENR ClFYAfe@ wSaSkNOK t Np:2A8®.6fp.org/idublidatiogsresobrges/Siidatonss Sa A Iy é =

series/humancentereddesign

Bhl A2yt bSGE2N] 2F tIF NIYSNEAKALI { OK22f asx &t NR-StdidshpppA t | NIy ¢
27See, for example, H. Bowers®® DNA FFAY I 4G/ Iy GKS 9LJAGSAY a avimbrity, HgFPoteltyNBS y |
9f SYSy UGl NE {OK22ftK ! /I &S 1){hiipdaRed.coBlant.§di/andesnpdpsy50D/EpSemPAf 6 SNI H A m
B¢KS blFrdA2y It bSGe2N] 27F t hivhi/nhSihEckos.cam/inpfcie/t 8 abbt { az2RSf £
XplGA2y Lt [/ 2yFSNBYOS 2F {GFGS [ SIARL5,ptEgNBax a9y 3IFIAYyI Cl YAS
http://www.ncsl.org/Portals/1/Documents/educ/Engaging_Families_Education.pdf
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engagement; homeisiting programs; and the creation of task forces on sustainable family engagé&h®SL not only
tracks where family engagement practices have been captured by legislation in each state, but also builds on some of t
work of the Epstein model.

¢KS flraid G2 Y2RSta GKIFG KI @S NB OSdandénvde/devielapadyatiet NS O2 3
University of Washington.

TheCaliforniaDepartment of Education created a framework through a rrydtar effortin collaboration with WestEd that
is intended to serve as a tool for local distrigtsThe California framework identifies 18 principles in 5 different action
areas: Build Capacity; Demonstrate LeadgrsResources: Fiscal and Othilonitor Progress; ahAccess and Equity. The

overview is includetiere.

Some highlights of the California

model arethat families, staff, 1. BUILD CAPACITY: 3. RESOURCES: FISCAL AND OTHER?
g 1.01  Ensure that all principals understand and implement 3.01  Allocate resources and assign staff to implement the plan.
Stu d e nts ’ and:o mmun Itl esare required and effective parental involvement practices at 4 MONITOR PROGRESS*
INvVo |Ved n prOg ram development e L BGHOL 4.01  Ensure all schools integrate parental involvement
.. . 1.02  Establish tamily-friendly volunteer policies to recruit and EA he schiool’s Single Plan for Stud
J 3 programs into the school's Single Plan for Student
G Overnance, ad min IStrat|0n1 organize help and support from parents. Achievernent [EC 11502(e), 11504].
fU nd | ng , and Standards must 1.03 Train parents t.n. . """""":lr“l]." participate in curricular and 4.02  Provide oversight, support, and coordination of par-
com pOI’t W|th statuto ry budgetary decision making. ent involvement activities among district schools and
1.04 Identify and integrate resources and services from the programs.
requ | rements . Staﬁ are recru |ted, community to strengthen school programs, family 4.03 Document progress of each school's implementation of
. . . practices, and student learning and development. its parent involvement program [EC 11503(c)(d), refers
tral ned ’ and ass'g ned Wlth 1.05  Ensure staff and family access to training in effective specitically to Title I].
engagement |n m | nd and to ensure schaal, family, and community partnerships. 4.04  Assess every rn'im'ip.?l 's effectiveness in establishing and
ff . . ” h 1.06 Train staff, with the assistance of parents, in how to reach maintaining school, family, and community partnerships
prog rame eCtlveness . FI na y! t e out to and work with parents as equal partners in their at his or her school.
moden é é l:l N\B y‘ 3 o 2 N\I children's education [Title I, Part A, 1118 (e)(3)]. 5. ACCESS AND EQU'TY5
. . 1.07  Ensure that teachers and families have knowledge 5.01 Ensure that critical parent information is readily available
and e UIt focuses on removin and tools to help students with homework and other in accessible formats and languages spoken by families in
P guages spo 4
barrlers to fam | Iy and commun |ty curriculum-related activities. the district [EC 48985).
2. DEMONSTRATE LEADERSHIP® 5.02 Ensure that parent representation on committees retlects
engagement 2,01 Ensure that all schools have parent/family involvement the composition of the student body.
programs (EC 11502 — 11504). 5.03 Ensure that schoals have a system in place with multiple
Ret“eved from Fam | Iy Engagement 202 Mect requ irements of state and federal law rrgarding srrarcgics‘ to facilitate two-way communication with

Framework (p.9),
http://www.cde.ca.gov/ls/pf/pf/docume
nts/famengageframeenglish.pdf

District Principles

family involvement.

a. Ensure parent representation on district and school
committees as required by law.

b. Establish district family involvement policies and
programs [Title I, Part A, 1118 (a)(2); EC 11503 —
11504].

parents and community members on a regular basis [EC
11502{ch, EC 11503 (h)(+)].

z

CKS ! YAGSNEAGE 2F 21 aKAy3Idz2yQa

Equitable Parentchool Collaboration Research Progfters a culminating example that connects national work on

family engagement with local practices to be discussed in the next section. Researchers took family engagement value:
FTNRBY SEA&GAY3 FTNIYSH2NL azr &adzOK & 9L1AGSAYyQazr FyR F&als
this communitygrounded research that was a partnership with Project Roadmap, University of Washington identified the
following elements of equitable collaboration:

Vp/{[Z aClkYAte& 9y3l I3SY S yitip://wwyi.nc8l.Brgaddearch/2dyicationsfavizgngagement. aspx
B/ FEAF2NYAL S5SLINIYSYydG 2F 9RdzOF GA2y S aChkYAt& 9y3FaASYSyd
http://www.cde.ca.gov/ls/pf/pf/ldocumens/famengageframeenglish.pdf

C NJ

16


http://www.ncsl.org/research/education/family-engagement.aspx
http://www.cde.ca.gov/ls/pf/pf/documents/famengageframeenglish.pdf
http://www.cde.ca.gov/ls/pf/pf/documents/famengageframeenglish.pdf

OEO Family and Community Engagement Recommendations (2016)

PRINCIPLES

of Equitable Collaboration
Weaving Together Families and Educators

Strengthen individual and collective
capacity to improve schools

AUTHENTIC RELATIONSHIPS

Build relationships among families and

between families and educators
FAMILIES AS EXPERTS
Center family experiences and stories as
sources of knowledge, expertise, and solutions
Position educators as learners working to ‘
improve their practice
BALANCED POWER :

Attend to power imbalances and plan for
equal voice and influence

FAMILY-DRIVEN GOALS

Begin with and prioritize family goals
and concerns

Figure by Research Designers, http://researchdesigners.com/  © Copyright 2015, University of Washington

The researcérsalso identified what indicators of success would 100K gatrieved from Equitable PareSchool
like: parent knowledge and confidence; welcoming and culturally Collaboration:

responsive school climate; and parent leadership opportunities and| http://www.education.uw.edu/epsc/
influence. Therefore, in assessing the impact of engagement effort
the team recommended looking not only at student outcomestlib
short term and longitudinally), but also looking at data related to parent outcomes and the psakaol relationship. This
collaborative work has taken a strong equity focus and has created additional resource materials to be used locally and
natond f @ 2 Ay Of dzZRAYy3 | dzZ&ASNRA FdzZARSI LI NByd OdzNNR®Ddz dzy =

MappingPrevalentLocalApproaches to Family Engagement in Washington

As the OEO team researched national models of family engagement, imcthdse that were developed locallsuch as

the Equitable ParerBchool Collaboration, they also reached out to districts in Washington State to learn more about thei
approaches. OSPI staff in Title | programs were helpful partners in identifyingssalittohigh reported rates of family
engagement. A synthesis of this research was shared with EOGOAC as part of the August 2016 presgB@ition.

followed this background resech with a survey damily engagemenstaffin school districts in Washingtoto be

discussed later in this report.

Many of the larger school districts in Washington are using family engagement strategies that are influenced by the Eps
model. The following district snapshots provelemples of common tools in use acrdiss state:

2 yAGSNEAGE 2F 2 AKX YOKE2YS /@91 dzZ6RING 1S 2tyIENB WKl G LIYK K 6 6 6 DS RdzOF
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HIGHLIGHT #2: PASCOSCHOOLDI¢ The Pasco school district is a member of the National Network of
PartnershipSchools and began implementing the Epstein model in

2006. The model calls for centraffice designated staff and Action Teams for Partnerships (ATP) in every school building.
School staff, parents, and community members comprise Action Teams for Phiiserd heir work is to develop and
implement annual engagement plans focused on academic progress. Central offigeast@fétechnical assistance to
principals and ATPs, as well as manage the Parent Cententral hub of community learning. The&a Center offers
classes for parents, including in early learning, with childcare and transportation assistance providedntii¢éeam

also collects and disseminates ideas for scheatl engagement through a monthiewsletter andpursues partnensips

and sponsorshipwith businesses and community organizatieasupport school activities and information
dissemination.Pasco has hosted annual bilingual Parent Advisory Committee conferences for families to raise awarenes
of the programs offered.

HIGHLIGHT #2: YAKIMAISCHOOLE IDIS Similarto PascoYakima leverages the Epstein model and offers
a Student and Family Centifrat provides interpretation and

2dziNBFOK G2 |, IF1AYFIQa fINHS YAINI Yyl O2YYdzyiieo LT AYL
RAZASYAYLFGAY3 AYyF2NX¥IGA2Y FNBY GKS & Oretdefteri§sentimbothA f A S &
Engish and Spanish. Through the commu#igsed Yakima Schools Foundation, the district is able to fund programs that
schools could not otherwise afford. Thifiye grants were provided in 2015, for example.

HIGHLIGHT #3:» VANCOWVER)SCHOQ®I D] The Vancouver School District, using the Epstein model,
has nineFamilyCommunity Resource Centers (FCRCSs)

strategically placed in higneeds schools These resource centers sev@ariety of family academic and sociakds, and
staff assistn coordinating family and community engagement efforts. Central office staff with a focus on family
engagement offer additional technical asaisce to all schools in the district. The district has also run a Parent Academy
program and early learning programs. The district seeks partnerships with busiaeslsemmunitybased organizations

to increase resources for family and community engagem

HIGHLIGHT #4: SEATTLE SCHOOL D] Seattle Schools has combined elements of the Epstein and

Harvard models to craft its approach to family and community
engagement. At the district level, the FamilgivisoryCouncil assists the Superintendent in implementing family
engagement policiesFamily Engagement Action Teams in 41 schasisst inmplementingplans for schoefamily
partnerships. A cadre of volunteers served/akinteer Family Connectqgracting adiaisors between families and schools
in their communitiesSeattle has also cated two ombuds positions to assist families in resolving problems and getting
information. The district has a regular newsletter, as well as workshops for families.
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Spotlight Strategic Planning with Family Partnership as a Core Bekefderal Vily Public Schools

The Federad @ { OK2 2 f

S5AAaGNROGQa Tl YAfte@ Sy3alr3asSySyd ¢2N] adl

SI OK OKAfRQa fSINYyAy3Idé DNRdzyRSR AYy 5N YINBYy al LILIa

family engagement to leaing and improved student outcomes. Parents are :
included as decisiomakers on the SuperinfeR Sy G Q& { G NJ & A OI Federal Way Public Schools
other district and school level decisionaking teams. Sats in Brief

Defining the Work

The district has seen definitions for parent engagetrimprove with the shift from | ¢ 59 204 Free & Reduced

22,511 students
1 67.8% Students of Color

Ay @2t @oSYSyiGé G2 aSy3IlISYSyidé odzi KIf ¢ 165% I a
district. Finding its families were not looking for a single definition as much as th Transitional/bilingual

were wanting meaningful partnerships, the district chosédius its efforts on 1 13.5% Special Ed

definingCORE BELIE®M®ISTRATEGIES meaningful partnerships. While

terminology may shift, the district has embedded structures and practices for Families

engaging parents as partners.

Staffing

1 112 Languages Spoken

Strategic Planning for Partnership

4 23 Family Liaisorsone | ¢ KS 5Aa0NAOGOa {Giaw YIASEMEY it tik2y Oyt Adgiiead:

ateachoftheR A 3 N7 / EAYL S FYR {GNRPYy3 wSflFrGA2yaKALA 6AGK

23 Elementary Schools LINEYA&SA (2 aydzNI dzNB G NHzaschodlogrimuivitgdzbiroaght |
f 1 Family Engagement shared responsibility for student success, prosctommunication, and meaningful

Director a0 1SK2ft RSNJ 92A0Sdé ¢ KS Achomépedthool thep@d S a

Funding

1 Prototypical Schools
Allocation for Family
Involvement Coordinator
Title |

LAP

Local Levy Dollars

= =4 =

grade, with intensive efforts to support transitions to elementary and middle school.
Embedding Partnerships in Practice

Some of theways the district has woven family and community partnerships into
district structures and practices are through monthly meetings, monthly outcome
reports, and midyear evaluations for each of their Family Liaison staff. The reports
track actual contacts ith families and evaluations incorporate feedback from parents,
students and staff. The district also ensures-gaing feedback loops tbugh quarterly

meetings with a Key Communicatgmoup (consisting of parents from each Title |
school) and Key CBO fars meetings. They plan sep&ganeetings for parents and communibased oganizations

6/ .hao G2 SyadnNB

KO RANBOUERT 2R di2A G2 AFONMBI KFS FYMR A ¢

students, aswellas . h a Q LJS NisysiBnddorinéttoas add indirect service enhancements.
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Spotlight:A Look athe Numbers BhindTwoDistricsQ CIl YAf & 9y 3F ISYSyld 9FTF

Spokane Public Schools

In the 201516 school year, the Spokane Public Schools exceeded the 1%
required commitment of funds toward parent involvement by more than
$94,000, allocating $145,448 for Title | Parent Engagement efforts at the bui

level. 29,275 students

1 1,314 ELL students,
speaking 5@lifferent
languages

24% students of color
57% students qualify for
free/reduced meals

Spokane Public Schoolsa%s in
Brief

Other "parent engagemen#xpendituresare embedded in individual school

budgets,such asewsletters that keep families informed of what is happening
the classrooms. The district has also invested in technologies and sesvicks, q
asthe Thoughtstream platfornthat allowsthe district to interact with the q
communityon multiple levels to inform both buildingvel initiatives andlistrict
priorities. The district makes use of a messaging system that allows it to sen{ g5

important communications to specific groups of parents bfahilies, including 1 3,226 employees

in languages other than English. q 1,758 classroom teachers,

¢KS RAAGNROG +Htaz2 2dad | RRSR F ySs ZX)[\)eLrlieﬁcel. OSNFISE | g
Student Services with a salary and benefits of $121,181. Volunteers

Schools engaged in improvement efforts incorportamily involvement in their f 13,000+

plansandfacilitate ongoing communicatioamongteachers, schoojsand

families.

Kennewick School District

During the 2015L6 school year, the Kennewick School District spent $99,226.99 for
Title | Parent Engagement activities at the building leseteeding itsequired1%
setaside by $57,93Y Sy ySg A O] LI NIYySNB 6AGK W2KY

Kennewick School Districtt&s

in Brief National Network for Partnership Schools (NNBSupport its family engagement
18,000+ students efforts. The National Network of Partnership Schools from Johns Hopkins
T 147%ELL University helps preschools, elementarygdudiie, and high schools organize
 36.4% Hispanic/Latino researchbased and goabriented programs of school, family, and community
1 55.4% White partnerships. NNPS also guides district and desiders to encouragevery school
T 58.8% students qualify | 5 create a welcoming diiate of partnership anémplement involement activities

for free/reduced meals linked to school goals for student success. In Kennettieke arecurrently 17

schools utilizing the NNPS framework, including atisdfitle | schools.

The Kennewick School District also éoyp a fultime Family ad Community
Manager and a fultime Family and Community Engagement Coordinator
dedicated to helpingschodls A YA GALl GA @Sa o
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OEO Family and Community Engagement Recommendations (2016)

Summary ofthe Core Components of Family Engagement Moaresome Washington Districts

To summarize, some of the best practices of schiticts in Washingtoifiocus on:

1 Communicating with families in their home languages about important school and district information
(e.g., welcome documents, notices of meetings, policies, and grades).

1 Having innovative and flexible schedules to accommodaterthitiple demands of families, such as
holding meetings before school or later in the evenings and providing childcare, and leveraging popular
events to provide information about family involvement and parental rights.

1 Increasing opportunities for familide contribute in their own ways to the school communities through
volunteering and/or visitingt G dzZRSyYy 1 a8 Q Of | & a N2 2 Y dfebmaliséhdofiactiliiesor liyS R
simply offeing welcoming, informal opportunities

1 Creating authentic roles fgrarents to be critical decisiemakers about school policies and practices and
to assume leadership in a variety of ways, not just traditional pathways. Fostering leadership involves
offering training for those positions, whether it be data analysis, letidg, curiculum development, or
schoolsafety.

 CIF OAf Al (ndcgssito comnYuhithasesl arganizations to furtheies to additional resources and
opportunities for collaboration.

These best practices are reflected in other local models in e $hat come from the nonprofit sector, such as the
Washington Alliance for Better Scha@sa 2 | b§ §iazN> f [ SF RSNER a2RSf FTyR (KS { 2«
recent family engagement survey of diverse communities in Southeast Seattle. afgplexthe Natural Leaders Model
emphasizes collaboration among families, schools, and commbaggd organization®. Leadership training is provided

to parents so that they can direct engagement effdftdn the 20152016 school year, a number of schalistricts

participated in the work, such as Edmonds School District, Everett Public Schools, Lake Washington School District,
Marysville School District, Monroe Public Schools, Mukilteo School District, Northshore School District, and Shoreline P
Sdhools®* WABS developed the program, but it continues with financial support from OSPI, participating diseicts
Discuren Foundation, Gates Foundation, Tulalip Tribes Charitable Trust, and United Way of Snohomish County.

In collaboration withthé y A SNBAGE 2F 2l aKAy3Gd2ys GKS {2dziKSlFada {SI
February 2016 the results of arseythat it conductedof family engagement in Southeast Seat{le9 { 9/ Q& G SI Y
the survey in 10 language&rtharic, Chinesé&nglish, Oromo, Russian, Somali, Spanish, Tagalog, Tigrinya, and Vietname:
online and by paper, reaching 639 families from 38 different scidd¥ore than half of the respondents took the survey

in a language other than Engli¥h.In fact,participant had 25 different home languagdsom Urdu to Toishanesaihile
GKSNB Aad a2YSiGAYSa I LISNOSLIWGAZ2Y GKFG LIS2LX S 2F O02f 2NJ
immigrants, students receiving free and reduced lunch, and fasnilteere English was not the home language constituted
the majority of respondentsThroughoutthe study results, the research team referred to these communities as the
GYlF22NA(Ge¢ GSNBdzA GR2YAYFyYydé LI Lz | {Holingdpowsripayiag fwbrice Bzl K
meals). The primary findings dhe SESEC Parent Engagement Survey tivatéamilies and communities were highly

B2 | agKAYyAG2y 1EEALFYOS F2N) . SGGSNI { OK22f &z & Cl -Mddérship/SatliBlleadessy Sy (
34 Natural Leaders Program Key Elements, http://www.wabsalliance.orgbvigent/uploads/2011/12/Natural_eadersProgramKey
Elementsl.pdf
B2 | FKAYIG2y 1EtALFYyOS F2NJ . SGGSNI { OK22f a3 & Cl -eddérship/@tyratleadedsy Sy (
%2  3KAYy3Il2y 'EEAFLYyOS F2N) . SGGSNI { OK22f aX & Cl -adérship/Saidlleadedsy Sy (
37 SESEC Community Data Summit Presentation (February 2016), http://www.sesecwa-cogfamt/uploads/2016/03/2A6-SESEC
Summit.pdf
38 Over 77% of the families preferred taking the survey by paper, which runs in contrast to many ways that schools cias eggage
GAGK FlILYATASAa Ay G2RI&Qa Y2RSNY SyO@ANRBYYSyl(o®
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