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Introduction

This resource guide is designed to assist those who work with high school students with disabilities
who plan to continue their education in postsecondary institutions, including vocational and
career schools, two- and four- year colleges, and universities. Because postsecondary
institutions differ significantly from high school, it is imperative that students with disabilities know
their rights and responsibilities and self-advocate in order to be successful.

The Laws

It is important for students with disabilities to understand their rights. Federal laws prohibit
discrimination based on disability. Additionally, persons with a disability are a protected class in
Washington State.

Protected Class Federal Law Washington State Law and
(Discrimination Prohibited) Regulations
e Disability e The Americans with e Chapter 28A.642 RCW -
Disabilities Act (ADA) Common school provisions
e Section 504 of the — Discrimination
Rehabilitation Act prohibition.
o The Individuals with e Chapter 392-190 WAC -
Disabilities Education Equal educational
Act (IDEA) opportunity — Unlawful

discrimination prohibited.

e Chapter 49.60 RCW -
Washington Law against
Discrimination*.

e OSPI and Requlations
Guidelines: Prohibiting
Discrimination in
Washington Public
Schools.

Individuals with Disabilities Education Act (IDEA) of 2004

The IDEA directs federal financial assistance to state and local education agencies to
guarantee that school systems provide to eligible students with disabilities a free, appropriate,
public education (FAPE) in the least restrictive environment with special education and related
aides and services as needed. The law governs the education of students with disabilities from
preschool through high school completion or until the student reaches his or her twenty-second
birthday.

All students determined eligible to receive special education or a Section 504 Plan are entitled to
a FAPE in the least restrictive environment. This means that the parents of students with disabilities
may not be charged for their child’s education or related services, and the educational services
must be appropriate and provided in conformity with the student’s IEP and/or 504 Plan. Students
with disabilities are to be educated with students who do not have disabilities to the maximum
extent appropriate.

Beginning at the age of 16 (or younger if determined appropriate by the I[EP team), the school
district must invite students to attend IEP meetings whenever transition services are discussed. If a
student is not able to attend, the school must take other steps to ensure that the student’s
preferences and interests are considered.



https://www.k12.wa.us/equity/Families/Section504.aspx
http://www2.ed.gov/about/offices/list/ocr/docs/hq9805.html
http://www2.ed.gov/about/offices/list/ocr/docs/hq9805.html
http://www2.ed.gov/about/offices/list/ocr/504faq.html
http://www2.ed.gov/about/offices/list/ocr/504faq.html
http://apps.leg.wa.gov/rcw/default.aspx?cite=28A.642
http://apps.leg.wa.gov/wac/default.aspx?cite=392-190
http://apps.leg.wa.gov/rcw/default.aspx?cite=49.60
https://www.k12.wa.us/Equity/ProhibitingDiscrimination.aspx
https://www.k12.wa.us/Equity/ProhibitingDiscrimination.aspx
https://www.k12.wa.us/Equity/ProhibitingDiscrimination.aspx
https://www.k12.wa.us/Equity/ProhibitingDiscrimination.aspx
https://www.k12.wa.us/Equity/ProhibitingDiscrimination.aspx

504 Eligible Students
A student eligible for services through Section 504 must:
e« Have a physical or mental impairment that substantially limits one or more major
life activity; or
¢ Have arecord of such an impairment; or
e Beregarded as having the impairment.

The impairment does not need to prevent or severely or significantly restrict a major life activity
to be considered substantially limiting. Major life activities include, but are not limited to, caring
for one’s self, performing manual tasks, walking, seeing, hearing, speaking, breathing, learning,
working, eating, sleeping, standing, lifting, bending, reading, concentrating, thinking,
communicating, and "major bodily functions”, such as the functions of the immune system,
normal cell growth, digestive, bowel, bladder, neurological, brain, respiratory, circulatory,
endocrine, and reproductive functions. For more information:

www?2.ed.gov/about/offices/list/ocr/504fag.html
Source: DSHS, Youth Transition Handbook

Title 1l of the Americans with Disabilities Act (ADA)

The Americans with Disabilities Act of 1990 (ADA), patterned after Section 504, also protects
qualified persons with disabilities from discrimination in many areas of postsecondary education
including admission, academics and research. Although Section 504 and Title Il apply to both
school districts and postsecondary institutions, the responsibilities of postsecondary institutions
differ significantly from those of school districts.

ADA applies to every public and private institution except those affiliated with religious
organizations. The Rehabilitation Act of 1973 applies to any entity that accepts federal financial
assistance for any program or service. Both laws were enacted to prevent discrimination against
individuals with disabillities.

Postsecondary Disability Student Services

Campus disability services offices ensure equal access to educational programs and services by
providing consultation on accommodations (placement testing, classroom, assistive technology,
and more) for students with disabilities who are otherwise qualified for college. Postsecondary
institutions refer to their disability offices in different ways; however, the most common title is
“Disability Services (DS) Office.”

Because IDEA no longer covers students who have graduated from high school, the rights of
students with disabilities are different in college from what they were in high school. Unlike high
school, postsecondary institutions are not required to provide FAPE. Rather, postsecondary
institutions are required to provide appropriate academic adjustments as necessary to ensure
that it does not discriminate on the basis of disability. In addition, if a postsecondary school
provides housing to nondisabled students; it must provide comparable, convenient, and
accessible housing to students with disabilities at the same cost.

While colleges are required to provide accommodations that allow students equal access to
the curriculum (e.g. taking a test in a quiet room or having a sign-language interpreter), they are
not required to provide special educational services, therapies or curriculum modifications that
fundamentally alter the nature of the program or class. However, colleges and universities
routinely offer some services to all students that may be beneficial to some students with
disabilities, including tutoring, personal counseling, writing coaching, health and wellness
programs, study skills, and time management training.


http://www2.ed.gov/about/offices/list/ocr/504faq.html
http://www.dshs.wa.gov/pdf/dbhr/mhtg/Introduction.pdf
http://www.ada.gov/
http://www2.ed.gov/about/offices/list/ocr/504faq.html

It is important for high school students and their parents to plan appropriately for their students’
transitions to postsecondary institutions. Compared to services at public K-12 schools, the
services provided by postsecondary institutions may seem minimal. To be eligible for disability-
related services in college, students must have a disability as defined by the Americans with

Disabilities Act of 1990 (ADA) and Section 504 of

the Rehabilitation Act of 1973.

The DS office will work closely with students to help them understand their rights. Some of those
rights are covered by the Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232q;
34 CFR Part 99). Please be aware that the DS Office will be unable to discuss a specific student's

circumstances or record with anyone (including
express permission.

parents or guardians) without that student's

Source: 2014-15 Higher Education and Counselor Workshop Book and U.S. Department of Education, Office for Civil

Rights

Differences between High School and College

Postsecondary institutions differ significantly from high school. Understanding these differences
can help students with the transition. Students with disabilities who know their rights and
responsibilities are much better equipped to succeed in higher education.

Differences between High School and College

High School

Postsecondary Education

Laws & Res

ponsibilities

*IDEA (Individuals with Disabilities Education
Act) focuses on Free Appropriate Public
Education (FAPE), 504 (Section 504, Rehab Act,
1973), ADA (Americans with Disabilities Act,
1990).

*504 (Section 504, Rehab Act, 1973), ADA
(Americans with Disabilities Act, 1990) focus on
accessibility and reasonable
accommodations.

Covers ages 3-21 or until regular high school
diploma requirements are met.

Covers students with disabilities regardless of
age; schools may not discriminate in
recruitment, admission, or after admission
solely based on a disability.

School attendance is mandatory.

Students decide to attend. Most likely pay
tuition.

Districts are required to identify students with
disabilities through free assessment and the IEP
process.

Students are responsible for revealing and
providing current documentation of a
disability. They must self-advocate.

Students receive special education and
related services based on an identified
disability.

Formal special education services are not
available.

Services include individually designed
instruction modification and accommodations
based on the IEP.

Reasonable accommodations and
modifications may be made to provide equal
access and participation.

Individual student’s needs based on the IEP
may be addressed by program support for
school personnel.

No formal program support for school
personnel is provided.

Progress toward IEP goals is monitored and
communicated to the parents/guardians and
the student.

Students are required to monitor their own
progress and communicate their needs to
instructor.

Schools assist in connecting the student with
community support agencies if so identified as
a transition need according to the IEP.

Students are responsible for making their own
connections with community support
agencies.



http://www.ed.gov/policy/gen/guid/fpco/ferpa/index.html
http://www.washingtoncouncil.org/2014_Fall_Workshop_Higher_Ed_Book.pdf
http://www2.ed.gov/about/offices/list/ocr/transition.html
http://www2.ed.gov/about/offices/list/ocr/transition.html

High School

Postsecondary Education

Classes

6 hours each day, 30 hours a week are spentin
class.

Approximately 12-16 hours each week are
spentin class.

Average class is 35-45 minutes.

Class times vary from 50 minutes to 4 hours.

Class is usually a semester or 90 days.

Colleges have Semester or Quarter system.
Quarter systems meet approximately 11 weeks
or 53-55 days. Semester systems meet
approximately 16 week or 90 days.

Classes are arranged.

Each student decides his or her own schedule
in consultation with an academic advisor.
Schedules tend to look lighter than they really
are.

Classes are structured and scheduled one
after the other.

There are often hours between classes; class
times vary throughout the day and evening.

Classes generally have no more than 35
students.

Classes vary greatly in size and may include 100
or more students.

Classes generally held in one building.

Classes are held at many different sites on
campus.

Classes meet daily.

Classes may meet 1 to 5 times a week.

Missing classes for various reasons is permissible
and you may still complete the course.

Missing classes may result in lowered grades or
failing the class depending on course
requirements.

Rigid schedule with constant supervision.

Greater flexibility of scheduling.

Students may take same subject all year.

Students will have new classes every
guarter/semester and new textbooks.

General education classes dictated by state
and district requirements.

Graduation requirements are complex and
vary for different fields of study.

Textbooks are typically provided at little to no
expense.

Textbooks can be expensive. The average cost
per year is over $1,100 according to the
College Board.

Guidance is provided for students so they will
be aware of graduation requirements.

Students know and ensure they complete
graduation requirements, which are
complicated and may change.

Modifications that change course outcomes
may be offered based on the IEP.

Modifications that change course outcomes
will not be offered.

High School

Postsecondary Education

Instructors

Daily contact w/ teachers and support staff.

Classes meet less frequently, impacting access
to instructors and assistance. Instructors are not
always available to assist the student.

Review sessions are often held prior to tests.
Test questions are usually directed at the ability
to clearly recall what has been learned. Make-
up tests are frequently available.

Students must work independently to prepare
for tests. Review sessions by professors are rare.
Students often must be able to apply
information in new contexts. Make-up tests are
unusual.

Students are usually corrected if their behavior
is inappropriate.

Many moral and ethical decisions will arise.
Students must take responsibility for their
actions and decisions as well as the
consequences they produce.

Students generally receive assignments in both

Students are often required to use email and




written and oral form, and may hand those
assignments in during class time.

the Internet for communication, class projects,
submitting assignments, etc.

Teachers approach you if they believe
assistance is needed.

Professors expect the student to initiate
contact if assistance is needed.

Teachers are often available for conversation
before, during or after class.

Professors typically have scheduled office
hours for students to attend.

Teachers closely monitor a students' progress.

Professors may not monitor a student's progress
but will grade based upon the student’s work
or may not make any effort to discuss a
student's performance in spite of failing scores.

Teachers provide information missed if you are
absent.

Professors expect students to obtain notes from
their classmates if they miss class.

Teachers remind student of assignments, due
dates, test dates, and incomplete work.

Professors may not remind students of
incomplete work. They expect students to
read, save and consult the course syllabus
(outline); the syllabus spells out exactly what is
expected, when itis due and how it will be
graded.

Often write information on the board or
overheard for notes.

May lecture nonstop. If they write on the
board, it may be to support the lecture, not
summatrize it.

Teach knowledge and facts, leading students
through the thinking process.

Expect students to think independently and
connect seemingly unrelated information.

High School

Postsecondary Education

Stud

ing

Students are expected to read short
assignments that are then discussed, and often
re-taught, in class.

Students are assigned substantial amounts of
reading and writing, which may not be directly
addressed in class.

Instructors may review class notes and text
material regularly for classes.

Students should review class notes and text
material regularly.

Study time outside of class may vary (maybe as
little as 1-3 hours a week).

Generally need to study at least 2-3 hours
outside of class for each hour of class.

Someone is available to help plan study time
(teachers, Spec Ed, parents).

Student responsible for setting and following
through on all scheduling and study time.

High School

Postsecondary Education

Testing

School district provides free testing, evaluation,
and transportation to program.

Students must provide current and appropriate
documentation as defined by the college. If
documentation from high school is not
adequate, student pays for additional
evaluation/testing.

Frequent coverage of small amounts of
material.

Usually infrequent. May be cumulative and
cover large amounts of material. Some classes
may require only papers and/or projectsin lieu
of exams.

Make up tests are often available.

Make up exams are seldom an option. May
have to be requested.

Test dates can be arranged to avoid conflict
with other events.

Usually tests are scheduled without regard to
other demands.

Frequently conducts review sessions

emphasizing important concepts prior to tests.

Review sessions are rarely offered. May need to
find tutor or study group.




High School

Postsecondary Education

Parent/Guardian Involvement

Parents and teachers may provide support,
guidance, and set priorities. Additionally,
parent permission required (until 18 years of

age).

Students are considered adults with decision-
making authority. They set own priorities.
Parent permission not required. Due to FERPA,
an institution cannot discuss with parents any
student's information without permission from
the student.

Parents and teachers often remind students of
their responsibilities and guide them in setting
priorities.

Decision-making is largely the student’s
responsibility. The student must balance their
responsibilities and set priorities.

Parents typically manage finances for school-
related activities.

Students are responsible for money
management and basic needs.

High School

Postsecondary Education

Grades

Good homework grades may assist in raising
the overall grade when test grades are lower.

Tests and major papers provide the majority of
a student’s grade.

Extra credit options are often available.

Generally not offered.

Initial test grades, especially when low, may
not have adverse effect on grade.

First tests are often “wake up calls” to let
students know what is expected.

High School

Postsecondary Education

Other Factors to Consider

The main office exists as the center of activity
for school.

Students are responsible to know where to
locate information, assistance, study support.

Through vehicles such as the IEP students,
parents, teachers, counselors and support staff
work together to ensure that student needs
and accommodations are provided.

Students, not teachers, counselors or parents,
must be able to identify their disability, provide
documentation, and request
accommodations and supports.

Transition planning and timelines exist to clarify
students' vision, identify programming choices
and coordinate appropriate coursework
options.

Students make course selections with some
assistance from advisors or instructors.

Personal services for medical or physical
disability are required.

No personal services are required.**

* Although responsibility lies with the student, Disability Support Services works closely to develop Accommodation

Requests and will advocate for student if difficulty arises.

**Disability Support Services may assist students in efforts to advocate for such services.

Sources: University of Washington Disability Resources for Students, Belingham Technical College Accessibility Resources

Office, and Chicago GEAR UP.



http://depts.washington.edu/uwdrs/parents-and-family/differences-between-k-12-and-postsecondary-education/
http://www.btc.ctc.edu/CurrentStudents/DSS/indexSupport.aspx
http://www.btc.ctc.edu/CurrentStudents/DSS/indexSupport.aspx

Common Types of Learning Disabilities
Learning disabilities in reading (Dyslexia)
There are two types of learning disabilities in reading. Basic reading problems when there is
difficulty understanding the relationship between sounds, letters, and words. Reading
comprehension problems occur when there is an inability to grasp the meaning of words,
phrases, and paragraphs. Signs of reading difficulty include:

e Letter and word recognition

e Understanding words and ideas

e Reading speed and fluency

e General vocabulary skills

Learning disabilities in math (Dyscalculia)

Learning disabilities in math vary greatly depending on the child’s other strengths and
weaknesses. A young person’s ability to do math will be affected differently by a language
learning disability, or a visual disorder or difficulty with sequencing, memory, or organization.

Learning disabilities in writing (Dysgraphia)

Learning disabilities in writing can involve the physical act of writing or the mental activity of
comprehending and synthesizing information. Basic writing disorder refers to physical difficulty
forming words and letters. Expressive writing disability indicates a struggle to organize thought on

paper.

Symptoms of a written language learning disability revolve around the act of writing. Signs of
writing difficulty include:

¢ Neatness and consistency of writing

e Accurately copying letters and words

e Spelling consistency

e Writing organization and coherence

Learning disabilities in language (Aphasia/dysphasia)

Language and communication learning disabilities involve the ability to understand or produce
spoken language. Language is also considered an output activity because it requires organizing
thoughts in the brain and calling upon the right words to verbally explain something or
communicate with someone else.

Signs of a language-based learning disorder involve problems with verbal language skills, such
as the ability to retell a story and the fluency of speech, as well as the ability to understand the
meaning of words, parts of speech, directions, etc.

Auditory and visual processing problems
The eyes and the ears are the primary means of delivering information to the brain, a process
sometimes called “input.”

Auditory processing disorder

Professionals may refer to the ability to hear well as “auditory processing skills” or “receptive
language.” The ability to hear things correctly greatly impacts the ability to read, write, and
spell. An inability to distinguish subtle differences in sounds, or hearing sounds at the wrong
speed make it difficult to sound out words and understand the basic concepts of reading and
writing.



Visual processing disorder

Problems in visual perception include missing subtle differences in shapes, reversing letters or
numbers, skipping words, skipping lines, misperceiving depth or distance, or having problems
with eye-hand coordination. Professionals may refer to the work of the eyes as “visual
processing.” Visual perceptions can affect gross and fine motor skills, reading comprehensions,

and math.

Other disorders that make learning challenging include, but are not limited to, the following:

Attention Deficit Hyperactivity Disorder (ADHD)
While not considered a learning disability, ADD or ADHD may affect learning. Youth with this
disorder often have problems sitting still, focusing, following instructions, staying organized, and

completing homework.

Autism

This developmental disorder affects the brain's normal development of social and
communication skills. Difficulty mastering certain academic skills can stem from pervasive
developmental disorders such as autism and Asperger’s syndrome. Young people with autism
spectrum disorders may have trouble communicating, reading body language, learning basic
skills, socializing, and making eye contact.

Dyslexia Difficulty reading. Challenges with reading, writing, spelling,
speaking.

Dyscalculia Difficulty with math. Challenges doing math problems,
understanding time, using money.

Dysgraphia Difficulty writing. Challenges with handwriting, spelling,

organizing ideas.

Dyspraxia (Sensory
Integration Disorder)

Difficulty with fine motor
skills.

Challenges with hand-eye coordination,
balance, manual dexterity.

Dysphasia/aphasia

Difficulty with language.

Challenges understanding spoken language,
poor reading comprehension.

Auditory Processing
Disorder

Difficulty hearing the
differences between
sounds.

Challenges with reading, comprehension,
and language.

Visual Processing Disorder

Difficulty interpreting visual
information.

Challenges with maps, charts, symbols, and
pictures.

Source: Chicago GEAR UP
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Documentation of a Disability

If a student would like the postsecondary school to provide an academic accommodation,
then the student must identify his or herself as having a disability. Likewise, the student should let
the school know about the disability to ensure that he or she is assigned to accessible facilities. In
any event, the disclosure of a disability is always voluntary.

What Academic Accommodations Must A Postsecondary School Provide?

The appropriate academic accommodations must be determined based on your disability and
individual needs. Academic accommodations may include auxiliary aids and services, as well as
adjustments to academic requirements as necessary to ensure equal educational opportunity.

Examples of accommodations include: e Arranging for priority registration.
o Iftelephones are provided in dorm e Reducing a course load.
rooms, a TTY in your dorm room; and e Preferential seating in classrooms.
equipping school computers with Providing note takers.
screen-reading, voice recognition, or e Recording devices.
other adaptive software or e Sign language interpreters.
hardware. e Extended time for testing.

In providing an academic accommodation, postsecondary institutions are not required to lower
or substantially modify essential course requirements. For example, although a school may be
required to provide extended testing time, it is not required to change the substantive content
of the test. In addition, postsecondary institutions do not have to make adjustments that would
fundamentally alter the nature of a service, program, or activity, or that would result in an undue
financial or administrative burden. Finally, postsecondary institutions do not have to provide
personal attendants, individually prescribed devices, readers for personal use or study, or other
devices or services of a personal nature, such as tutoring and typing.

When Should a Student Request an Accommodation?

Students may request an academic accommodation at any time; however, it is preferable and
highly recommended to request it as early as possible. Some academic accommodations may
take more time to provide than others may take, e.g., transcribing a textbook into Braille.

Students need to be aware of the postsecondary school’s procedures to ensure that the school
has enough time to review any request and provide an appropriate academic
accommodation.

Additionally, most postsecondary institutions will require that a student show current
documentation showing that he or she has a disability that requires an
adjustment/accommodation.

What Documentation is Required?

Schools may establish documentation guidelines to determine eligibility for accommodations.
Some schools require more thorough documentation than others do. An [EP or 504 plan may
help identify services that have been effective for you; however, this is generally not sufficient
documentation. Contact the school’s DS office to find out their documentation guidelines.

Required Documentation Must:
¢ Be current (postsecondary testing is preferred).
o Make a clear connection between the disability and the requested accommodations.
¢ Be performed by a qualified evaluator- such as a medical doctor, psychologist, or other

11



qualified diagnostician.

e Clearly state the diagnoses.

e Clearly state the functional limitations resulting from the diagnoses.

¢ State the name, credentials and contact information of the professional who made the
diagnoses.

Who has to pay for a new evaluation?

Neither the high school nor the postsecondary school is required to conduct or pay for a new
evaluation to document a disability and need for an academic accommodation. Therefore,
students may have to pay or find funding to pay an appropriate professional for an evaluation. If
a student is eligible for services through the state vocational rehabilitation agency, he or she

might qualify for an evaluation at no cost. See Division of Vocational Rehabilitation at DSHS.
Source: U.S. Department of Education, Office for Civil Rights

12


http://www.dshs.wa.gov/dvr/ContactUs/DVROffices.aspx
http://www2.ed.gov/about/offices/list/ocr/transition.html

Common Accommodations in Postsecondary Institutions
Sign language interpreters (ASL/English)
Early DSS priority registration (schedule interpreters)
Note takers
Real time captioning
Closed captioning assistance
Ergonomic chairs or equipment (keyboards; stools)
Ada adjustable desks/tables
Standing adjustable stations
Note takers or tape recorders
Scribes (writers)
Extra time tests (hand mobility issues)
More accessible test area- at DSS
Tutorial for dragon software from DSS adaptive tech work-study
Parking lottery (for major physical need)
Tape recorders
Note takers
Extra time on tests
Notification for speech faculty or asking considerations for classes with
oral speech
Note takers and/or tape recorders
Quiet testing
Extra time on tests
Audio books (dyslexia or reading disability)
Early DSS priority registration (if have audio books)
Tutorial for natural reader software from DSS adaptive tech work-study
Tape recorders
Scribes (writers) for tests
Readers for tests
Alternate textbooks (electronic files of books, audio books, or braille
books)
Early DSS priority registration (if have alternate books)
Use of jaws screen reader software @ DSS
Flexible attendance/late assignments (rare- usually 3 days)
Instructor notification (if student requested ex. Epilepsy)
Note taker
Tape recorders
Early DSS priority registration (maybe, ex. Need an online/hybrid
course)
Quiet testing (maybe)
Extra time on tests (maybe)
Note taker
Tape recorders
Quiet testing
Extra time on tests
Memory aide for tests (very rare- DSS asks instructor if documented
memory loss)
Quiet testing
Extra time on tests
Note takers
Tape recorders
Source: Disability Services, Lower Columbia College

1
Deaf/Hearing

2
Mobility

3
Speech/Language

4
Learning Disability

5
Blind/Visual

6
Chronic/Acute Health

7
Neurological/Nervous
System

8
Psychological/Emotional

13



Comparing Accommodations (Examples)

Accommodation Secondary (K-12) Postsecondary

Preferential seating Yes Yes

Note taker Yes Usually
Copies of instructor’s notes Yes Depends
Permission to record lectures Yes Usually
Extended time for exams Yes Yes
Extended time for assignments Yes Rarely
Modified tests Yes Not Usually
Modified texts for lower reading levels Yes No
Tutoring Yes Depends
Alternate format texts Yes Yes
Waivers for graduation requirements Yes No
Provide transportation to school Yes No

Use of spelling and grammar tools for tests | Yes Depends
Calculator for math tests Yes Rarely
Administer test over several days Yes Rarely
Distraction-reduced environment for tests Yes Yes
Minimized memory demands with word lists | Yes No
Personal care attendant Yes No
Unlimited excused absences Yes No
Alternate or modified assignments Yes No

Source: Disability Services, Shoreline Community College.

What Are Transition Services?
Transition services help high school students with disabilities prepare for life after high school,
including for the following:

e Independent living.

e Employment.

e Postsecondary education.

Transition to Postsecondary

Transition planning is a process for students with disabilities that focuses on life after high school.
Ideally, this planning should begin in middle school; however, it typically begins in high school.
IDEA requires that IEP transition services begin no later than age 16. It can begin earlier if
determined appropriate by the IEP team. A student with a disability can participate in planning
the transition from high school to higher education during IEP meetings. For students who plan to
go onto some form of postsecondary school, preparing for this goal is essential. The IEP must
include appropriate measurable postsecondary goals based upon age-appropriate transition
assessment related to education/training, employment, and where appropriate independent
living skills.

Transition planning allows students with disabilities, as well as their parents and guardians, to
understand and explore the opportunities available to them after they graduate from high
school, such as college, vocational rehabilitation, employment and independent living. It also
helps young people with disabilities develop life skills through hands-on experiences, so they can
become successful, independent members of society.

The student, his or her parents or guardians, teachers and school counselors should work
together to develop a plan for life after high school. This plan should take into account the

14


https://www.disability.gov/resource/disability-govs-guide-student-transition-planning/?warn_link=aeb5e67c42de44e602661c3f40b20cea
https://www.disability.gov/resource/disability-govs-guide-student-transition-planning/?warn_link=b70bfc260fd5f728b073acaeb23a0984

student’s strengths, preferences and interests, as well as any accommodations needs and other
key factors. The types of questions to think about are similar to what any student would need to
address, with a few additional considerations:

e What types of things interest this student? Is the student creative and thinking about
going into the arts? Is there an interest in a particular field, such as journalism or
mathematics?

e Isthe student thinking about going to college? If so, which type of school would be a
good fit (community college, in-state four-year university, out-of-state university, etc.)?

e Isthe student thinking about training for a trade? If so, what schools or programs are
available? Which would be a good fit for him/her?

e Which a standardized test does the student need to take to apply for colleges or
technical/trade schools? Will the student need any accommodations while taking
these tests?

e What types of accommodations would the student need in college or at
technical/trade school?

e What are the student’s financial needs? Does he or she want to apply for student aid?
Which types of aid would be best (e.g., loans, grants, scholarships)? When are the
applications due? What information needs to be provided?

e Which type of living situation is the student interested in (e.g., at home, college dorm,
on his/her own) and what types of accommodations will the student need?

e Isthe student interested in going directly into the workforce? What job training,
internship or apprenticeship opportunities are available?

School districts are responsible for providing transition services for students eligible for special
education. The focus is on improving the student’s academic and functional achievement to
help them move from school to post-school activities.

Activities while in school may include, but are not limited to, the following:
e Career exploration.
e Community based work experiences.
e Activities providing knowledge about work habits and responsibility.

School staff can support and help students to be successful in the transition to college by
working towards postsecondary goals including building on the following:

e Social and life skills.

e Financial literacy.

¢ Self-determination/self-advocacy skills.

After high school activities may include the following:
e Postsecondary education.

Vocational education.

integrated employment.

Supported employment.

Continuing and adult education.

Adult services.
