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Executive Summary 
 

Second Substitute HB 1408 όά{{I. мплуέύ ŎƘŀǊƎŜŘ ǘƘŜ hŦŦƛŎŜ ƻŦ ǘƘŜ 9ŘǳŎŀǘƛƻƴ hƳōǳŘǎ όάh9hέύΣ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ 

9ŘǳŎŀǘƛƻƴŀƭ hǇǇƻǊǘǳƴƛǘȅ DŀǇ hǾŜǊǎƛƎƘǘ ŀƴŘ !ŎŎƻǳƴǘŀōƛƭƛǘȅ /ƻƳƳƛǘǘŜŜ όά9hDh!/έύ, with developing and recommending to 

the education committees of the legislature by December 1, 2016 a definition and model or framework for the staff 

position variously referred to as άŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ coordinatorέ, άparent and family engagement coordinaǘƻǊέ, and 

άǇŀǊŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘ ŎƻƻǊŘƛƴŀǘƻǊέ.1  In developing this model or framework, OEO and EOGOAC were directed to 

collaborate with the Office of the Superintendent of Public Instruction (άOSPIέ), the Washington Education Association 

(άWEAέ), the Public School Employees of Washington (άPSEέύΣ ǘƘŜ ²ŀǎƘƛƴƎǘƻƴ {ŎƘƻƻƭ /ƻǳƴǎŜƭƻǊǎΩ !ǎǎƻŎƛŀǘƛƻƴ όάWSCAέ), 

the Association of Washington School Principals (άAWSPέύΣ ŀƴŘ ǘƘŜ ²ŀǎƘƛƴƎǘƻƴ {ǘŀǘŜ {ŎƘƻƻƭ 5ƛǊŜŎǘƻǊǎΩ !ǎǎƻŎƛŀǘƛƻƴ 

(άWSSDAέ).  

Following a process of secondary research, stakeholder input and refinement, including: 

¶ synthesizing prior recommendations to the state relating to the title, role, and funding of family engagement 

coordinators; 

¶ reviewing the background and context of the various titles, roles, and models or frameworks for family or parent 

engagement or involvement coordinators currently existing in state law and practice;  

¶ collecting and reviewing existing local and national research on best practices for family engagement;  

¶ soliciting input from the stakeholders identified in 1408; 

¶ soliciting input from current family engagement staff; and 

¶ soliciting input from families and community members through an online and paper survey, focus groups, and 

panels hosted by the EOGOAC, 

OEO recommends to the legislature that it provide leadership, clarity, and vision in the development and sustainability of 

meaningful, culturally-responsive school and family partnerships by taking the following steps: 

1. !ŘƻǇǘ ŀǎ ǘƘŜ ǎǘŀǘŜΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ ǘƘŜ ƎǳƛŘƛƴƎ ǎǘŀǘement crafted by the ESSA Family and 

Community Engagement Workgroup; 

2. Form a multi-year statewide workgroup that brings direct family, educator, and community voices to the center of 

the process ǘƻ ŎǊŜŀǘŜ ŀ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ƛƳǇƭŜƳŜƴǘƛƴƎ ǘƘŜ 9hDh!/Ωǎ ǊŜŎŜƴǘ ŦŀƳily and community engagement 

recommendations; 

3. Devote adequate resources to this state-level workgroup to conduct community-based meetings to draw on 

ŦŀƳƛƭƛŜǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ǎǘŀǘŜǿƛŘŜ ŀƴŘ ǎǳǇǇƻǊǘ ŎǳƭǘǳǊŀƭ ǊŜǎǇƻƴǎƛǾŜƴŜǎǎΣ ƭŀƴƎǳŀƎŜ ŀŎŎŜǎǎΣ ŀƴŘ ƻǘƘŜǊ ŦƻǊƳǎ ƻŦ ŀŎcess 

(e.g., supporting nontraditional families and guardians, providing for disability accommodations) from the outset 

of planning and throughout implementation of family and community engagement efforts; and 

4. Fund a comprehensive system of education with family and community engagement as a foundation.  

It may be tempting to jump to adopt a new title, a definition of the role, and a framework for family engagement 

coordinators based on existing national research, prior recommendations from various stakeholder groups, and feedback 

from the families surveyed by OEO in connection with this report. However, if there is one thing that stands out from that 

work, it is that there is nothing that can adequately substitute for direct participation by a diverse group of families, 

                                                           
1 SSHB 1408, http://lawfilesext.leg.wa.gov/biennium/2015-16/Pdf/Bills/Session%20Laws/House/1408-S2.SL.pdf.  

http://lawfilesext.leg.wa.gov/biennium/2015-16/Pdf/Bills/Session%20Laws/House/1408-S2.SL.pdf
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educators, and community members in determining what works for families, communities, and educators to effectively 

collaborate in support of student success in our schools.     

Unfortunately, because no funding was allocated to complete the work of 1408, and also due to the short timeframe for 

the project (6 months), it was impossible to engage in the kind of process that reasonably could be expected to offer a 

meaningful opportunity for families, community members, and educators across the state to directly provide input. We 

are, however, able to provide through this report a foundation and roadmap for the kind of collaborative process that can 

lead to ŀ ŘŜŦƛƴƛǘƛƻƴ ŀƴŘ ŦǊŀƳŜǿƻǊƪ ōŜǎǘ ǎǳƛǘŜŘ ŦƻǊ ²ŀǎƘƛƴƎǘƻƴΩǎ ǎŎƘƻƻƭǎΣ ŦŀƳƛƭƛŜǎ, and students.2  

This recommendation for continued work should not be misunderstood as a delay or avoidance of decision-making. 

Indeed, the process that we recommendτof leveraging the direct voices of diverse families, educators, and community 

membersτis the very kind of dual-capacity building, culturally responsive, shared-decision making that fosters effective 

family and school partnerships to advance student learning.  

  

  

 

  

                                                           
2 OEO would like to thank the families, community and agency partners, and OEO staff that contributed to this report.  Without families 
willing to share their experiences through surveys, panels, and focus groups, this report would not have been possible.  Additionally, 
Carlyn Mueller and Jocelyn Tillisch were invaluable interns during the research stage.  Penelope Mena and Paula Moore at OSPI 
provided assistance with identifying school districts that could offer examples of the work.  Finally, EOGOAC provided a critical 
sounding board for the development of this report. 
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Evolution of Parent Involvement/Family and Community Engagement in Washington 

State   
 

The work of 1408 is significant and timely given national, state, and local discussions of how schools and diverse families 

can effectively collaborate ǘƻ ŦƻǎǘŜǊ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀƴŘ ǎƻŎƛŀƭ ŜƳƻǘƛƻƴŀƭ ƭŜŀǊƴƛƴƎΦ LƴŎǊŜŀǎƛƴƎƭȅΣ ǎŎƘƻƻƭ ƭŜŀŘŜǊǎ ŀǊŜ 

expanding their definition of effective collaboration from parent involvement in school activities, to family and community 

engagement in shared-decision making and responsibility for student success. School communities are also increasingly 

applying an equity lens to student growth initiatives, including how to foster and maintain partnerships with families and 

communities. Over the past decade, educators and poliŎȅ ƳŀƪŜǊǎ ƘŀǾŜ ǎƘƛŦǘŜŘ ŦǊƻƳ ǘŀƭƪƛƴƎ ŀōƻǳǘ άǇŀǊŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘΣέ ǘƻ 

άfamily ŜƴƎŀƎŜƳŜƴǘέ, and then ǘƻ άŦŀƳƛƭȅ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ŜƴƎŀƎŜƳŜƴǘΦέ This shifting of language recognizes the 

complementary and interdependent influences of families, communities, and schools in ǎǘǳŘŜƴǘǎΩ academic and social 

development, as well as the value of a collaborative approach to school policy and practice.  This pathway forward is 

reflected in the work of the EOGOAC, OEO, prototypical schools model, and state ESSA work, to be discussed below. 

 

Early Recommendations from EOGOAC on Family Engagement  
Within Washington State, inquiries about best practices for family and community engagement were an integral part of 

the development of the EOGOAC itself.  EOGOAC was created during the 2009 legislative session to address the 

opportunity gap in Washington State (RCW 28A.300.136).  Its work is an outgrowth of five Achievement Gap Studies that 

drew on the expertise of the Commissions on African American Affairs, Asian Pacific American Affairs, Hispanic Affairs, the 

DƻǾŜǊƴƻǊΩǎ hŦŦƛŎŜ ƻŦ LƴŘƛŀƴ !ŦŦŀƛǊǎΣ ŀƴŘ ǘƘŜ /ŜƴǘŜǊ ŦƻǊ ǘƘŜ LƳǇǊƻǾŜƳŜƴǘ ƻŦ {ǘǳŘŜƴǘ [ŜŀǊƴƛƴƎΦ  In its first year, the EOGOAC 

(then called the Achievement Gap Oversight and Accountability Committee), synthesized the five studies, highlighting 

significant factors in reducing opportunity gaps and realizing equity for students of color, including supporting and 

facilitating culturally responsive family and community involvement and outreach.  In its Synthesis of the 

Recommendations from the 2008 Achievement Gap Studies (p.2), the EOGOAC makes clear that this kind of engagement 

depends not only on educators developing cultural competence, but also on the state creating an infrastructure of support 

ǿƛǘƘƛƴ ǎŎƘƻƻƭǎ ŀƴŘ ŘƛǎǘǊƛŎǘǎ ǘƘŀǘ ƭŜǾŜǊŀƎŜ ŦŀƳƛƭƛŜǎ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎΩ ŜȄǇŜǊǘƛǎŜ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ ƻƴ Ƙƻǿ ǘƻ ōŜǎǘ ŎǳƭǘƛǾŀǘŜ 

ŜǾŜǊȅ ǎǘǳŘŜƴǘΩǎ ǇƻǘŜƴǘƛŀƭΦ  That Synthesis, delivered to the legislature in 2009, brought forward several key elements for 

successful engagement of diverse families, including:  

¶ wŜŎƻƎƴƛȊƛƴƎ ŀƴŘ ǊŜǎǇŜŎǘƛƴƎ ŦŀƳƛƭƛŜǎΩ ǊƛŎƘ ŀƴŘ ǾŀǊƛŜŘ ōŀŎƪƎǊƻǳƴŘǎ ŀƴŘ ƭƛŦŜ ŜȄǇŜǊƛŜƴŎŜǎΤ 

¶ Employing family advocates and liaisons to build connections; 

¶ Developing government to government relationships with Tribal Governments; 

¶ Collaborating with community-based organizations; and  

¶ Providing interpretation and translation services for limited English proficient parents. 
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Seven years later, many of these needs still exist.3  In its 2016 report to the legislature, EOGOAC emphasized the 

importance of ŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ ŀŎǊƻǎǎ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎΣ ŦǊƻƳ ǘƘŜ ŎǊŜŀǘƛƻƴ ƻŦ ŘƛǎŎƛǇƭƛƴŜ ǇƻƭƛŎƛŜǎ ǘƻ ŦƻǎǘŜǊƛƴƎ 

effective reengagement practices.4  EOGOAC highlighted family and community engagement as a key component of an 

integrated student supports model and recommended a change in title and allocation for the position (p.28).5  

Specifically, EOGOAC recommended:  

Increase Allocation for Family and Community Engagement Coordinators 

ω Lƴ ƻǊŘŜǊ ǘƻ ōŜ ƳƻǊŜ ƛƴŎƭǳǎƛǾŜ ƻŦ ǘƘŜ ŘƛǾŜǊǎƛǘȅ ƻŦ ŦŀƳƛƭƛŜǎ ǿƛǘƘƛƴ ǘƘŜ ǎǘŀǘŜ ŀƴŘ ǘƻ ǊŜŦƭŜŎǘ ƴŀǘƛƻƴŀƭ ǊŜǎŜŀǊŎƘΣ ǘƘŜ ǘƛǘƭŜ 
of the position should be changed from Family Engagement Coordinator to Family and Community Engagement 
Coordinator.  
ω 9ŀŎƘ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ǘƻ ǊŜŎŜƛǾŜ ǘƘŜ ŀƭƭƻŎŀǘƛƻƴ ŘŜǘŜǊƳƛƴŜŘ ƛƴ ǘƘŜ ǇǊƻǘƻǘȅǇƛŎŀƭ ŦǳƴŘƛƴƎ ƳƻŘŜƭ ǿƛǘƘ ǘƘŜ ŎƻƴŘƛǘƛƻƴ ǘƘŀǘ 

no district receives less than 1 FTE allocation per district. 
ω ¢ƘŜ ŀƭƭƻŎŀǘƛƻƴ Ƴǳǎǘ ōŜ ǳǎŜŘ ŦƻǊ ǘƘŜ ǇǳǊǇƻǎŜǎ ƻŦ ŦŀƳƛƭȅ engagement and not for other duties. 
ω CŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ ŎƻƻǊŘƛƴŀǘƻǊǎ ǎƘƻǳƭŘ ōŜ ǊŜǉǳƛǊŜŘ ǘƻ ŜƴƎŀƎŜ ƛƴ ŎǳƭǘǳǊŀƭ ŎƻƳǇŜǘŜƴŎŜ ǘǊŀƛƴƛƴƎ ŀƴŘ ƘŀǾŜ ǘƘŜ 

appropriate background to act as a liaison between the complex expectations of schools and unique families.  
 
Family and community engagement framework  
ω 9ǾŜǊȅ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ Ƴǳǎǘ ōŜ ǊŜǉǳƛǊŜŘ ǘƻ ŀŘƻǇǘ ŀ ŦŀƳƛƭȅ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ŜƴƎŀƎŜƳŜƴǘ ŦǊŀƳŜǿƻǊƪ ōŀǎŜŘ ƻƴ 

national research and evidence-based models. The legislature must adopt family and community engagement 
standards to define and measure family and community engagement strategies used in schools and districts. As 
family engagement is a required component of both federal (Title I, Part A, Title III and school improvement for 
Priority, Focus and School Improvement Grants) and state (Learning Assistance Program) programs, it is essential 
that schools use culturally responsive research and evidence-based family engagement models and standards 
tailored to the community being served.  

 

9hDh!/Ωǎ нлмс ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ǇǊƻǾƛde the starting point for the future work-plan to be discussed later in the 

άRecommendationsέ section of this report. 

  

                                                           
3 CƻǊ ŜȄŀƳǇƭŜΣ ƛƴ ǘƘŜ ²ŀǎƘƛƴƎǘƻƴ {ǘŀǘŜ /ƻƳƳƛǎǎƛƻƴ ƻƴ !ǎƛŀƴ tŀŎƛŦƛŎ !ƳŜǊƛŎŀƴ !ŦŦŀƛǊǎΩ {ǘǊŀǘŜƎƛŎ tƭŀƴ ŦƻǊ нлмр-2018, the Commission 
recognized the connection between community and family partnership in improving academic success.  CAPAA Strategic Plan 2015-
2018 (at p. 11), http://capaa.wa.gov/wp-content/uploads/2015/01/CAPAA2015-2018-StrategicPlanFinal.pdf.  Similarly, the Commission 
on Hispanic Affairs recognized in its 2013-2014 report that academic successes for Latino students were tied to parents being informed 
and engaged.  CHA 2013-2014 Latino/Hispanic Assessment Report at p.7, http://cha.wa.gov/wp-content/uploads/CHA_Report-
2014_Web.pdf  
4 EOGOAC Annual Report to the Legislature (2016) at p. 27. 
5 RCW 28A.150.260 Allocation of state funding to support instructional program of basic education τ Distribution formula τ 
Prototypical schools τ Enhancements and adjustments τ Review and approval τ Enrollment calculation. Retrieved from 
http://apps.leg.wa.gov/rcw/default.aspx?cite=28A.150.260 

http://capaa.wa.gov/wp-content/uploads/2015/01/CAPAA2015-2018-StrategicPlanFinal.pdf
http://cha.wa.gov/wp-content/uploads/CHA_Report-2014_Web.pdf
http://cha.wa.gov/wp-content/uploads/CHA_Report-2014_Web.pdf
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Development of OEO and Its Expertise 

¢ƘŜ ²ŀǎƘƛƴƎǘƻƴ {ǘŀǘŜ DƻǾŜǊƴƻǊΩǎ hŦŦƛŎŜ ƻŦ ǘƘŜ 9ŘǳŎŀǘƛƻƴ hƳōǳŘǎ ǿŀǎ ŦƻǳƴŘŜŘ ōȅ ǘƘŜ ƭŜƎƛǎƭŀǘǳǊŜ ƛƴ 2006 to serve as a 
resource to eliminate barriers to student achievement and tackle the opportunity gap, primarily by leveraging collaborative 
family engagement as a conflict resolution tool.  Its founding legislators were some of the original leaders of EOGOAC and 
continue to serve in that role.  OEO was the first state education ombuds office of its kind in the nation and has served as a 
model for other agencies nationally and locally since its inception.  OEO is also intended to be the lead state agency on 
harassment, intimidation, and bullying (HIB).  Over the years, OEO has become a leading voice on family engagement 
practices, as well as a trusted source of information for families as they navigate complex issues within the K-12 system. 

The mission of the OEO is three-fold: direct service to families and educators through casework and informal conflict 
resolution; data-driven outreach to families, communities, and educators to support and strengthen school-family 
partnerships and build understanding and capacity to engage on important education concerns in the state; and policy 
ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ōŀǎŜŘ ƻƴ ǘƘŜ h9hΩǎ ŘƛǊŜŎǘ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ ŦŀƳƛƭƛŜǎ ŀƴŘ ŜŘǳŎŀǘƻǊǎ ŀƴŘ ŀǎ ŀ ƳŜƳōŜǊ ƻŦ ǎǘŀǘŜ ŜŘǳŎŀǘƛƻƴ 
committees such as Results WA, EOGOAC, ESSA, and the Social Emotional Learning Benchmarks Workgroup.  OEO 
performs its three functions by: 

Á Listening to concerns and offering an impartial, independent perspective  
Á Advocating for consumer access to fair processes 
Á Ensuring that in resolving conflicts between schools and families, all stakeholders focus on equitable processes   
Á Resolving complaints through alternative dispute resolution techniques 
Á Collecting data, identifying trends, and reporting recommendations to policy-makers and elected officials to 

improve educational access and outcomes for every student 
Á Answering questions about the public education system 
Á Providing trainings to families, educators, and community groups on education issues and creating new 

pubƭƛŎŀǘƛƻƴǎ ŀƴŘ ǊŜǎƻǳǊŎŜǎ ǘƻ ƘŜƭǇ ǎǘŀƪŜƘƻƭŘŜǊǎ ƴŀǾƛƎŀǘŜ ǘƘŜ ǎǘŀǘŜΩǎ ǇǳōƭƛŎ Y-12 system 
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All of h9hΩǎ ǎŜǊǾƛŎŜǎ ŀǊŜ ƻŦŦŜǊŜŘ ŦǊŜŜ ƻŦ ŎƘŀǊƎŜ ŀƴŘ ŀǊŜ ƛƴǘŜƴŘŜŘ ǘƻ ǊŜǎƻƭǾŜ ŎƻƴŦƭƛŎǘǎ ƛƴŦƻǊƳŀƭƭȅ ŀƴŘ ƛƴŎǊŜŀǎŜ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ 
the relationship between families and schools, rather than allow deterioration of communication and collaboration to the 
Ǉƻƛƴǘ ǿƘŜǊŜ ŦƻǊƳŀƭ ǇǊƻŎŜǎǎŜǎ ŀƴŘ ƭƛǘƛƎŀǘƛƻƴ ǊŜǎǳƭǘΦ  5ŜƳŀƴŘ ŦƻǊ h9hΩǎ ǎǳǇǇƻǊǘǎΣ ŜǎǇŜŎƛŀƭƭȅ ŦǊƻƳ ŦŀƳƛƭƛŜǎ ǿƛǘƘ ǎǇŜŎƛŀƭ 
education, discipline, and HIB concerns, has continued to increase over the years as families have recognized the unique 
role of the agency and its ability to both facilitate individual dispute resolution and strengthen school-family relationships.  
Last fiscal year, 4.9 FTE Ombuds provided direct service in 1140 cases statewide and made almost 90 presentations as a 
ǘŜŀƳΦ  ¢ƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊΣ h9hΩǎ ǎƳŀƭƭ ǘŜŀƳ ǎǘŀŦŦŜŘ мост ŎŀǎŜǎΦ 

h9hΩǎ ǊƻƭŜ ŀǎ ŀ ǇƻƭƛŎȅ ǾƻƛŎŜ Ƙŀǎ ƛƴŎǊŜŀǎŜŘ ƛƴ ǊŜŎŜƴǘ ȅŜŀǊǎ ŀǎ ǘƘŜ ƭŜƎƛǎƭŀǘǳǊŜ Ƙŀǎ ǘŀǎƪŜŘ ǘƘŜ ƻŦŦƛŎŜ ǿƛǘƘ ƭŜŀŘƛƴƎ 
recommendations on such issues as special education reform, language access, and now, best practices for family 
ŜƴƎŀƎŜƳŜƴǘ ƛƴ ²ŀǎƘƛƴƎǘƻƴΦ  h9hΩǎ 5ƛǊŜŎǘƻǊ ŀƭǎƻ ǎŜǊǾŜŘ ŀǎ ŀ ŎƻƴǎƻƭƛŘŀǘŜŘ Ǉƭŀƴ ǘŜŀƳ ƳŜƳōŜǊ ǘƘƛǎ ȅŜŀǊ ŦƻǊ ²ŀǎƘƛƴƎǘƻƴΩǎ 
draft state plan for the Every Student Succeeds Act, as well as the family and community engagement workgroup. 

Inclusion of Parent Involvement Coordinators in the Prototypical Schools Model  
Around ǘƘŜ ǎŀƳŜ ǘƛƳŜ ǘƘŀǘ 9hDh!/ ǿŀǎ ŎǊŜŀǘŜŘ ŀƴŘ ŀ ŦŜǿ ȅŜŀǊǎ ŀŦǘŜǊ h9hΩǎ ŦƻǳƴŘƛƴƎ, the legislature created a new 
finance structure called the prototypical school funding model, which was intended to increase transparency in education 
ŦǳƴŘƛƴƎ ŀƴŘ ƛŘŜƴǘƛŦȅ ǘƘŜ ŜƭŜƳŜƴǘǎ ǊŜǉǳƛǊŜŘ ǘƻ ŦǳƭŦƛƭƭ ²ŀǎƘƛƴƎǘƻƴΩǎ ōŀǎƛŎ ŜŘǳŎŀǘƛƻƴ ƳŀƴŘŀǘŜ.6  The Quality Education 
Council (QEC) was charged with recommending staffing allocations for a prototypical school that would fulfill these 
conditions. In 2010Σ h{tLΩǎ /ŜƴǘŜǊ ŦƻǊ the Improvement of Student Learning (CISL), in collaboration with OEO, convened a 
group of school and ESD representatives with extensive experience engaging diverse families, to assist QEC in determining 
an adequate level of staffing for classified parent involvement coordinators.7   The workgroup recognized the influence of 
not only parents, but also other family members ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎΣ ƻƴ ǎǘǳŘŜƴǘǎΩ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ŀƴŘ ǎǳŎŎŜǎǎ ƛƴ ǎŎƘƻƻƭ, 
and encouraged ŀ ǎƘƛŦǘ ŦǊƻƳ άǇŀǊŜƴǘέ ƛƴǾƻƭǾŜƳŜƴǘ ǘƻ άŦŀƳƛƭȅέ ƛƴǾƻƭǾŜƳŜƴǘΦ Lƴ нлмоΣ v9/ ǊŜŎƻƳƳŜƴŘŜŘ ǘƘŀǘ ǘƘŜ 
ǇǊƻǘƻǘȅǇƛŎŀƭ ŦǳƴŘƛƴƎ ƳƻŘŜƭ ǘƛǘƭŜ ƻŦ άǇŀǊŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘ ŎƻƻǊŘƛƴŀǘƻǊέ ōŜ ǊŜǇƭŀŎŜŘ ǿƛǘƘ άŦŀƳƛƭȅ ƛƴǾƻƭǾŜƳŜƴǘ ŎƻƻǊŘƛƴŀǘƻǊΦέ8 
At that time, the position was included as a staffing category in the funding model, but no funding was allocated.  
 
In its 2013-2014 annual report,9 h9h ǊŜŎƻƳƳŜƴŘŜŘ ǎǘǊŜƴƎǘƘŜƴƛƴƎ ²ŀǎƘƛƴƎǘƻƴΩǎ ǇǊƻǘƻǘȅǇƛŎŀƭ ǎŎƘƻƻƭǎ ƳƻŘŜƭ ǘƻ ōŜǘǘŜǊ 

support family and school partnerships.  Specifically, OEO recommended that the state take the following steps for building 

capacity (p. 20): 

¶ Allocate full funding for at least one family engagement coordinator in each school;  

¶ Incorporate principles of effective family engagement in teacher and administrator preparation programs;  

¶ Support the cultural competence of all staff; and  

¶ Support replication of successful programs to build sustainable school/family partnerships.  
 

OEO cautioned at that time that while having a dedicated staff member at each school is a productive start to addressing 
family and community engagement, no one person can build and lead a program alone.  Even with a prototypical schools 
model that could be adequately funded in the future, families will only find success in collaboration if teachers and school 
administrators have sufficient foundations in cultural competence, communication, and conflict resolution skills to engage 
in the practice of partnership throughout the school year (p. 21). 
 
 

                                                           
6 RCW 28A.300.173.  
7 http://www.k12.wa.us/QEC/Meetings2010/Sept/4-ParentInvolvementCoordinator.pdf  
8 Quality Education Council Report to Legislature (pp. 13-14), http://www.k12.wa.us/LegisGov/2013documents/QEC2013Report.pdf   
9 http://oeo.wa.gov/wp-content/uploads/OEO_Annual_Report_Summary_2013-2014.pdf  

http://www.k12.wa.us/QEC/Meetings2010/Sept/4-ParentInvolvementCoordinator.pdf
http://www.k12.wa.us/LegisGov/2013documents/QEC2013Report.pdf
http://oeo.wa.gov/wp-content/uploads/OEO_Annual_Report_Summary_2013-2014.pdf


OEO Family and Community Engagement Recommendations (2016)  

9 
 

Allocation versus Actual Expenditures on Parent Involvement/Family Engagement Coordinators 
²ƘƛƭŜ ǘƘŜ ǎǘŀǘŜΩǎ ǇǊƻǘƻǘȅǇƛŎal funding model now allocates funds for parent involvement coordinators, this model 
determines the amounts allocated to districts, but does not mandate that the funds be spent on the staffing positions they 
are allocated for in the model.10  In practice, this means that while some districts use the allocation to fund family 
engagement staff, others do not.    
 
For the 2014-15 school year, the state allocated a total of 107.76 FTE to ǎǘŀŦŦ ǎŎƘƻƻƭ ƭŜǾŜƭ άtŀǊŜƴǘ LƴǾƻƭǾŜƳŜƴǘ 
/ƻƻǊŘƛƴŀǘƻǊέ ǊƻƭŜǎΦ 5ƛǎǘǊƛŎǘǎ ŀŎǘǳŀlly staffed a total of only = 46.54 FTE ς using less than half of the allocated staffing for 
this designated role. At the actual staffing level, the ratio of students for each school level Parent Involvement Coordinator 
equaled 21,191.52 students: 1 FTE Parent Involvement Coordinator, calculating out to $2.60 per student for the academic 
year.11 
 
One of the reasons for this disconnect between the allocation model and actual staffing was highlighted in the Washington 
!ǎǎƻŎƛŀǘƛƻƴ ƻŦ {ŎƘƻƻƭ !ŘƳƛƴƛǎǘǊŀǘƻǊǎΩ ό²!{!ύ нлмс ǊŜǇƻǊǘ.  WASA points out that the baseline for school funding comes 
from a 2009 calculation that has not changed to take into account the new elements that are part of the prototypical 
school model nor the increased needs for teacher staffing as school populations have grown and changed.12   
 

Many districts have funded family engagement staff by utilizing the allocation from the prototypical model along with 

[ŜŀǊƴƛƴƎ !ǎǎƛǎǘŀƴŎŜ tǊƻƎǊŀƳ όά[!tέύ and Title I funds. In 2013, the legislature included employment of parent and family 

engagement coordinators as an activity that could be supported with LAP dollars, if they were identified as a best 

practice.13  h{tLΩǎ ¢ŜŎƘƴƛŎŀƭ wŜǇƻǊǘ ƻƴ .Ŝǎǘ tǊŀŎǘƛŎŜǎ ŀƴŘ {trategies for English Language Arts then outlined evidence-

based family involvement strategies to improve student outcomes.14  

 

  

                                                           
10 Roadmap άCƻƭƭƻǿ ǘƘŜ aƻƴŜȅέ tǊŜǎŜƴǘŀǘƛƻƴΣ http://www.roadmapproject.org/wp-content/uploads/2016/06/2016-Follow-the-
Money-Presentation.pdf 
11 h{tLΩǎ ǊŜŎŜƴǘ ŦƛƴŀƴŎƛŀƭ ǊŜǇƻǊǘƛƴƎ ƻƴ ŀŎǘǳŀƭ ŦǳƴŘƛƴƎ ǾŜǊǎǳǎ ǘƘŜ ǇǊƻǘƻǘȅǇƛŎŀƭ ǎŎƘƻƻƭ ŀƭƭƻŎŀǘƛƻƴ ƳƻŘŜƭ ƛǎ ŀǾŀƛƭŀōƭŜ ŀǘΥ 
http://www.k12.wa.us/SAFS/INS/2776/Portal.asp; District Allocation of State Resources Portal 2014-2015 (Excel) (Reposted August 29, 
2016). 
12 Washington Association of School Administrators, Recommendations to the LŜƎƛǎƭŀǘǳǊŜΩǎ 9ŘǳŎation Funding Task Force (2016), 
https://www.wasa-
oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20t
o%20EFTF%20Final%207-29-16.pdf 
13 http://lawfilesext.leg.wa.gov/biennium/2013-14/Pdf/Bills/Session%20Laws/Senate/5946-
S.SL.pdf?cite=2013%202nd%20sp.s.%20c%2018%20%C2%A7%20203; RCW 28A.165.035.  
14 http://www.k12.wa.us/SSEO/pubdocs/ELA-MenuBestPracticesStrategies2015.pdf.  

http://www.roadmapproject.org/wp-content/uploads/2016/06/2016-Follow-the-Money-Presentation.pdf
http://www.roadmapproject.org/wp-content/uploads/2016/06/2016-Follow-the-Money-Presentation.pdf
http://www.k12.wa.us/SAFS/INS/2776/Portal.asp
http://www.k12.wa.us/SAFS/INS/2776/StaffingandSalaryPortal14-15.xlsx
https://www.wasa-oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20to%20EFTF%20Final%207-29-16.pdf
https://www.wasa-oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20to%20EFTF%20Final%207-29-16.pdf
https://www.wasa-oly.org/images/WASA/4.0%20Government%20Relations/4.3%20Current%20Issues/Download_Files/WASA%20Recommendations%20to%20EFTF%20Final%207-29-16.pdf
http://lawfilesext.leg.wa.gov/biennium/2013-14/Pdf/Bills/Session%20Laws/Senate/5946-S.SL.pdf?cite=2013%202nd%20sp.s.%20c%2018%20%C2%A7%20203
http://lawfilesext.leg.wa.gov/biennium/2013-14/Pdf/Bills/Session%20Laws/Senate/5946-S.SL.pdf?cite=2013%202nd%20sp.s.%20c%2018%20%C2%A7%20203
http://www.k12.wa.us/SSEO/pubdocs/ELA-MenuBestPracticesStrategies2015.pdf
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Family and Community Engagement in the Every Student Succeeds Act  
 
The Every Student Succeeds Act (ά9{{!έ) carries forward from the No Child Left Behind Act, the requirements that states 
and districts develop policies and set aside funds to support parent involvement in Title I schools.15  Under ESSA, every 
district is required to set aside at least 1% of its Title I funds for family engagement, with 90% of these funds to go directly 
to schools.  High-needs schools must receive priority in funding and parents with low incomes must be included in 
decision-making for how these engagement funds are spent.  Funds must be spent in at least one of the following areas:  
programs that reach families at home, in their communities, and at school; information-dissemination on best practices for 
family engagement, especially supporting families that are economically disadvantaged; sub-grants to schools to 
collaborate with nonprofits or businesses that have a reputation for improving engagement efforts; or other activities that 
the district identifies for engagement.16   
  

Dual Capacity Building and Cultural Responsiveness 
hŦ ǇŀǊǘƛŎǳƭŀǊ ƴƻǘŜ ƛǎ 9{{!Ωǎ ǊŜǉǳƛǊŜƳŜƴǘ ǘƻ leverage a dual capacity-building policy and framework to ensure that every 
student is supported in school and that every family feels engaged and welcomed in decision-making, leadership, and 
organizational culture shifts.17 Additionally, ESSA places requirements on schools to make inclusion and cultural 
responsiveness core values of family and community engagement strategies by specifically calling out the need to involve 
families with limited English proficiency, families with disabilities, and families of migrant children in a format and language 
they understand.  Under ESSA, family and community engagement is envisioned as a coordinated and integrated effort 
across programs with one of the ultimate goals being the improvement of student achievement.  !ǎ ǇŀǊǘ ƻŦ 9{{!Ωǎ 
implementation, the federal government has planned to create grant opportunities under Title IV for statewide family 
engagement centers.18 
 

²ŀǎƘƛƴƎǘƻƴ {ǘŀǘŜΩǎ 9{{! tƭŀƴƴƛƴƎ  
As part of its state ESSA implementation plan, Washington is required to address how it will support schools and districts in 
implementing family engagement strategies. Not only is Washington required to submit a state plan to the U.S. 
Department of Education that addresses family engagement, but also every district is required to submit a plan to the state 
and every school identified as άin need of comprehensive supportέ must collaborate with the district to develop and 
implement a plan that addresses in part its family engagement practices.   
 
In March 2016, OSPI convened a Consolidated Plan Team (CPT) and several workgroups to contribute to initial drafting of 
ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŦƻǊ ǘƘŜ ǎǘŀǘŜΩǎ 9{{! ǇƭŀƴΦ  One of the workgroups, originally titled Parent and Community Engagement, 
met three times to develop recommendations to present to the CPT for review and recommendation to the 
Superintendent for ǘƘŜ ǎǘŀǘŜΩǎ ǇƭŀƴΦ  ¢ƘŜǎŜ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŀƴŘ ǘƘŜƛǊ Ŧƛƴŀƭ ǎǘŀǘus after review by the full CPT are included 
in Appendix A.   
 
h9hΩǎ 5ƛǊŜŎǘƻǊ /ŀǊǊƛŜ .ŀǎŀǎ ǇŀǊǘƛŎƛǇŀǘŜŘ ŀǎ ŀ ƳŜƳōŜǊ ƻŦ ōƻǘƘ ǘƘŜ tŀǊŜƴǘ ŀƴŘ /ƻƳƳǳƴƛǘȅ 9ƴƎŀƎŜƳŜƴǘ ²ƻǊƪƎǊoup and the 

/ƻƴǎƻƭƛŘŀǘŜŘ tƭŀƴ ¢ŜŀƳΣ ǎŜǊǾƛƴƎ ŀǎ ƻƴŜ ƻŦ 9hDh!/Ωǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎΦ  The first change that the Workgroup made was to 

                                                           
15 Every Student Succeeds Act, http://www.ed.gov/ESSA; Parent Involvement: Title I, Part A Non-Regulatory Guidance for NCLB, 
https://www2.ed.gov/programs/titleiparta/parentinvguid.doc.  
16 ESSA, Sec. 1116. Parent and family engagement.   Leadership Conference Education Fund, Parent and Family Engagement Provisions 
in ESSA (2016), http://civilrightsdocs.info/pdf/education/ESSA-Parent-Family-Engagement.pdf 
17 ¦Φ{Φ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 9ŘǳŎŀǘƛƻƴΩǎ 5ǳŀƭ /ŀǇŀŎƛǘȅ-Building Framework for School-Family Partnerships, 
http://www2.ed.gov/documents/family-community/frameworks-resources.pdf 
18 Title IV, 21st Century Schools; ESSA, Sec. 4501. 

http://www.ed.gov/ESSA
https://www2.ed.gov/programs/titleiparta/parentinvguid.doc
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ŀŘƻǇǘ ǘƘŜ ƳƻǊŜ ƛƴŎƭǳǎƛǾŜ ƭŀƴƎǳŀƎŜ ƻŦ άŦŀƳƛƭȅ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ŜƴƎŀƎŜƳŜƴǘέ ǊŀǘƘŜǊ ǘƘŀƴ ŦƻŎǳǎ ƻƴ ǘǊŀŘƛǘƛƻƴŀƭ ǇŀǊŜƴǘ ǎǘŀǘǳǎ 

alone.  OnŜ ƻŦ ǘƘŜ ŎŜƴǘǊŀƭ ǘƘŜƳŜǎ ƻŦ ǘƘŜ ²ƻǊƪƎǊƻǳǇΩǎ ŘƛǎŎǳǎǎƛƻƴǎ ǿŀǎ ǊŜŎƻƎƴƛȊƛƴƎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ Ŝǉǳƛǘȅ ƛƴ ŀǇǇǊƻŀŎƘƛƴƎ 

family and community engagement by shifting from schools working with parents to engaging families and communities as 

collaborative partners in supporting student growth and success.  The guiding statement recommended by the Workgroup, 

and edited and recommended by the CPT was that OSPI should: 

Devote resources and staff to ensure schools, districts, and OSPI support and grow family and community 
collaboration and engagement. This should occuǊ ŦǊƻƳ ǎǘǳŘŜƴǘǎΩ ōƛǊǘƘ ǘƘǊƻǳƎƘ graduation and onto their careers. 
This effort on family and community engagement is the undergirding to support the success of all students and 
families, reduce the opportunity gap, and develop more culturally responsive and inclusive schools. Schools, 
districts, and OSPI must recruit, hire, train, and retain all staff for this commitment to cultural responsiveness, 
inclusion, and family-community-school engagement. Families, communities, community-based organizations, civic 
groups, youth service groups, ethnic and racial affinity and support groups, and faith-based organizations provide 
vital input and wisdom about their students. All staff should leverage this knowledge to improve school policies and 
practices. When planning for, or implementing racially and culturally equitable and inclusive (e.g., disability, 
gender, faith, language) family and community engagement efforts, schools, districts, and OSPI must focus on 
reaching and developing ongoing relationships with families and students whose voices have been lost or not heard 
ŀǎ ǿŜƭƭ ōȅ ƘƻƭŘƛƴƎ ŘƛǾŜǊǎƛǘȅ ŀƴŘ ƛƴŎƭǳǎƛƻƴ ŀǎ ŎƻǊŜ ǾŀƭǳŜǎΦ ²ŀǎƘƛƴƎǘƻƴΩǎ ǎǘǳŘŜƴǘǎ ŀƴŘ ŦŀƳƛƭƛŜǎ ŎƻƳŜ ŦǊƻƳ ŘƛǾŜǊǎŜ 
communities, life experiences, and perspectives and enrich our schools with their input and support.  
 

The Family and Community Engagement Workgroup made more than 25 recommendations to the Consolidated Plan 

Team, as well as other workgroups.  Several recommendations were not approved by the Consolidated Plan Team or were 

considered to be internal work for OSPI, but ǎƻƳŜ ƘƛƎƘƭƛƎƘǘǎ ŀǊŜ ƛƴŎƭǳŘŜŘ ŀǎ ǇŀǊǘ ƻŦ ŀ ǎǳƳƳŀǊȅ ƻŦ ǘƘŜ ²ƻǊƪƎǊƻǳǇΩǎ ŜŀǊƭȅ 

discussions in Appendix B.  State Superintendent Randy Dorn reviewed the recommendations that were forwarded by the 

CPT and approved the following commitments that were then circulated for public feedback through January 2017:19 

¶ Adopt a guiding statement of family and community collŀōƻǊŀǘƛƻƴ ǘƻ ŦǊŀƳŜ h{tLΩǎ ǿƻǊƪ with ESSA,20 including 

άŘŜǾƻǘŜ ǊŜǎƻǳǊŎŜǎ ŀƴŘ ǎtaff to ensure schools, districts, and OSPI support and grow family and community 

ŜƴƎŀƎŜƳŜƴǘέ ŦǊƻƳ άōƛǊǘƘ ǘƘǊƻǳƎƘ ƎǊŀŘǳŀǘƛƻƴ ŀƴŘ ƻƴǘƻ ǘƘŜƛǊ ŎŀǊŜŜǊǎ Φ Φ Φ ά 

¶ ά9ƴǎǳǊŜ ǊŜǎŜŀǊŎƘ-based family and community collaboration is woven into all of the federal programs as a key 

instructional and school improvement strategy . . . έ21 

¶ άh{tLΣ ŘƛǎǘǊƛŎǘǎΣ ŀƴŘ ǎŎƘƻƻƭǎ ǿƛƭƭ ōŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ ƛƴŎǊŜŀǎŜ ǘǊŀƴǎǇŀǊŜƴŎȅέ22 

¶ ά5ƛǎǘǊƛŎǘǎ ǎƘƻǳƭŘ ƛŘŜƴǘƛŦȅ ŎƻƳƳǳƴƛǘȅ ƎǊƻǳǇǎ ǇǊƻǾƛŘƛƴƎ ƪŜȅ Ŧŀmily collaboration services and explore establishing 

ŎƻƳƳǳƴƛǘȅ ǇŀǊǘƴŜǊǎƘƛǇǎ Φ Φ Φέ23 

¶ ά{ǘǳŘŜƴǘǎ ŀƴŘ ŦŀƳƛƭƛŜǎ Ƴǳǎǘ ǊŜŎŜƛǾŜ ǎǘŀǘŜ ŀƴŘ ŘƛǎǘǊƛŎǘ ŀǎǎŜǎǎƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǎǘǳŘŜƴǘ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŜǎǎ 

ǘƘŀǘ ƛǎ ǘƛƳŜƭȅΣ ŀŎŎŜǎǎƛōƭŜΣ ŀƴŘ ŀŎǘƛƻƴŀōƭŜ Φ Φ Φέ24 

                                                           
19 ²ŀǎƘƛƴƎǘƻƴΩǎ 9{{! /ƻƴǎƻƭƛŘŀǘŜŘ tƭŀƴ, Parent and Community Engagement Recommendations (October 31, 2016), at pp. 31-40, 
http://k12.wa.us/ESEA/ESSA/pubdocs/ESSARecommendationsApprovedStateSuptDorn.pdf 
20 Relevant ESSA sections include: Sec. 1111(a)(1)(A); Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F); Sec. 1111(g)(1)(D); Sec. 1111(g)(1)(G); 
1112(b)(7); Sec. 1112(e); Sec. 1116(a)(1)  
21 Relevant ESSA sections include: Sec. 1111(a)(1)(A); Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F); Sec. 1112(a)(1)(A); Sec. 1112(b)(7); Sec. 
1112(e); Sec. 1116(a)(1) 
22 Relevant ESSA sections include: Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F); Sec. 1116(a)(2)(D); Sec. 1116. 
23 Relevant ESSA sections include: Sec. 1116(e); Sec. 1111(g)(1)(A); Sec. 1111(g)(2)(H); Sec. 1119 
24 Relevant ESSA sections include: Sec. 1111(b)(2)(B); Sec. 1111(g)(2)(C); Sec. 1111(g)(2)(F) 
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Detailed information about the superintendent-approved recommendations can be found in Appendix A.  ¢ƘŜ ǎǘŀǘŜΩǎ Ǉƭŀƴ 

is due to the U.S. Department of Education later in 2017. 
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h9hΩǎ tǊƻŎŜǎǎ ǘƻ !ŘŘǊŜǎǎ мплуΩǎ /ƘŀǊƎŜ  
The charge of 1408 clearly comes at a time when multiple discussions about basic education are ongoing and best practices 

for leveraging family and community engagement to narrow, and eventually eliminate, the opportunity gap are at the 

forefront of state education policy.  Rather than adding to the many voices of this work by creating a separate or distinct 

approach, OEO decided to have its research and analysis for this report model what family engagement should look like.  

Therefore, OEO mapped best practices in the field (secondary research); created opportunities for family and community 

input through surveys, focus groups, and panels at EOGOAC meetings; and leveraged feedback from stakeholders to refine 

its recommendations. 



OEO Family and Community Engagement Recommendations (2016)  

14 
 

 

 

This approach to identifying a definition of family engagement and a structure for the work within schools and districts was 

extremely limited given the small size of OEO as an agency and the absence of appropriation of funds to do the work of 

1408.  However, OEO saw this work as an initial step in how a larger effort around family and community engagement 

could unfold in the future with adequate resources from the legislature and the investment of a spectrum of partners and 

perspectives. 

Mapping Prevalent National Models of Family Engagement 
To frame the work of 1408, OEO first took a look at the dominant national models of family engagement, identifying the 

key models as Harvard, Johns Hopkins, the National Conference of State Legislatures, California, and the University of 

Washington.  OEO presented these models to EOGOAC at its August meeting and will offer a brief description of each in 

this report to show similarities and differences between these approaches.  

CƛƎǳǊŜ мΥ h9hΩǎ Family-Centered 

Model for Responding to 1408 

Secondary 
Research

Community/ 
Family Input 

Refinement
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The Harvard Family Research Project approaches family 

engagement as an issue of human-centered design, meaning 

ǘŀƪƛƴƎ ŀƴ άapproach that is based on observation, empathy, 

ƻǇǘƛƳƛǎƳΣ ŎƻƭƭŀōƻǊŀǘƛƻƴΣ ŀƴŘ ŜȄǇŜǊƛƳŜƴǘŀǘƛƻƴέ ǘƻ ŎǊŜŀǘŜ άƴŜǿ 

possibilities for educators to motivate and sustain family 

engagement.έ25  Its overarching values are shared 

responsibility, policy work that builds institutional capacity to 

reach every family, family engagement as a continuous and 

dynamic process across student development stages and 

settings, and appreciation for the multiple definitions of family 

ŀƴŘ ŦŀƳƛƭȅ ǊƻƭŜǎΦ  IŀǊǾŀǊŘΩǎ ǊŜǎŜŀǊŎƘ ǘŜŀƳ ǎƘŀǊŜǎ ǇǊƻŦƛƭŜǎ ƻŦ 

state work on its website, including snapshots from Maryland, 

Oregon, and California. 

Johns Hopkins University runs the National Network of 

Partnership Schools26 and offers concrete strategies for 

partnership, primarily regarding parenting, communication, 

volunteering, learning at home, decision-making, and 

collaborating with communities.  Coming from the work of Dr. 

Joyce Epstein in the early 1990s, and often referred to as the 

ά9ǇǎǘŜƛƴ ƳƻŘŜƭέΣ ǘƘƛǎ ŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ ŦǊŀƳŜǿƻǊƪ ƛǎ 

perhaps the most popular nationally, and anecdotally, within 

Washington as well. 

Some researchers have critiqued this model as being weak in 

the area of cultural competence because of the language 

regarding assisting with parenting.27 Given the on-the-ground 

framing of these strategies, the Epstein model can be helpful at 

the school level, but it also needs to be situated in what district and state level supports might be.  The National Network 

of Partnership Schools offers consulting and support to members to develop this multi-tiered system of family and 

community engagement.28 

A third prevalent approach to family engagement nationally comes from the National Conference of State Legislatures 

όάb/{[έύΦ b/{[ ŘŜŦƛƴŜǎ ŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ ŀǎ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǇŀǊŜƴǘŀƭ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŀǘ ǘƘŜ ŦƻǊƳŜǊ ƛǎ άŎǳƭǘǳǊŀƭƭȅ-relevant 

and sustained relationships between family and school staff in the shared responsibility of ŀ ŎƘƛƭŘΩǎ ǿŜƭƭ-ōŜƛƴƎΦέ29  NCSL 

focuses on two-generation strategiesτ such as efforts to engage families by providing English language instruction to 

them, as well as their students; the role of community schools; capacity-building school practices; the use of technology in 

                                                           
25 IŀǊǾŀǊŘ CŀƳƛƭȅ wŜǎŜŀǊŎƘ tǊƻƧŜŎǘΣ άIǳƳŀƴ /ŜƴǘŜǊŜŘ 5ŜǎƛƎƴέΣ http://www.hfrp.org/publications-resources/publications-
series/human-centered-design 
26 bŀǘƛƻƴŀƭ bŜǘǿƻǊƪ ƻŦ tŀǊǘƴŜǊǎƘƛǇ {ŎƘƻƻƭǎΣ άtǊƻƳƛǎƛƴƎ tŀǊǘƴŜǊǎƘƛǇ tǊŀŎǘƛŎŜǎΣέ ƘǘǘǇΥκκƴƴǇǎΦƧƘǳŎǎƻǎΦŎƻƳκǎǳŎŎŜǎǎ-stories/ppp/ 
27 See, for example, H. Bower & 5Φ DǊƛŦŦƛƴΣ ά/ŀƴ ǘƘŜ 9ǇǎǘŜƛƴ aƻŘŜƭ ƻŦ tŀǊŜƴǘŀƭ LƴǾƻƭǾŜƳŜƴǘ ²ƻǊƪ ƛƴ ŀ IƛƎƘ-Minority, High-Poverty 
9ƭŜƳŜƴǘŀǊȅ {ŎƘƻƻƭΚ ! /ŀǎŜ {ǘǳŘȅέΣ !{/! мрΦн ό5ŜŎŜƳōŜǊ нлм1), http://web.cortland.edu/andersmd/psy501/epstein.pdf 
28 ¢ƘŜ bŀǘƛƻƴŀƭ bŜǘǿƻǊƪ ƻŦ tŀǊǘƴŜǊǎƘƛǇ {ŎƘƻƻƭǎΣ άbbt{ aƻŘŜƭέΣ http://nnps.jhucsos.com/nnps-model/ 
29 bŀǘƛƻƴŀƭ /ƻƴŦŜǊŜƴŎŜ ƻŦ {ǘŀǘŜ [ŜƎƛǎƭŀǘǳǊŜǎΣ ά9ƴƎŀƎƛƴƎ CŀƳƛƭƛŜǎ ƛƴ 9ŘǳŎŀǘƛƻƴέ όWǳƴŜ 2015, p.1), 
http://www.ncsl.org/Portals/1/Documents/educ/Engaging_Families_Education.pdf 

Retrieved from: http://nnps.jhucsos.com/nnps-

model/school-model/six-types-of-involvement-keys-to-

successful-partnerships/.  

 

http://www.hfrp.org/publications-resources/publications-series/human-centered-design
http://www.hfrp.org/publications-resources/publications-series/human-centered-design
http://web.cortland.edu/andersmd/psy501/epstein.pdf
http://nnps.jhucsos.com/nnps-model/
http://www.ncsl.org/Portals/1/Documents/educ/Engaging_Families_Education.pdf
http://nnps.jhucsos.com/nnps-model/school-model/six-types-of-involvement-keys-to-successful-partnerships/
http://nnps.jhucsos.com/nnps-model/school-model/six-types-of-involvement-keys-to-successful-partnerships/
http://nnps.jhucsos.com/nnps-model/school-model/six-types-of-involvement-keys-to-successful-partnerships/
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engagement; home-visiting programs; and the creation of task forces on sustainable family engagement.30 NCSL not only 

tracks where family engagement practices have been captured by legislation in each state, but also builds on some of the 

work of the Epstein model. 

¢ƘŜ ƭŀǎǘ ǘǿƻ ƳƻŘŜƭǎ ǘƘŀǘ ƘŀǾŜ ǊŜŎŜƛǾŜŘ ƴŀǘƛƻƴŀƭ ǊŜŎƻƎƴƛǘƛƻƴ ŀǊŜ /ŀƭƛŦƻǊƴƛŀΩǎ ŜŦŦƻǊǘǎ and a model developed at the 

University of Washington.   

The California Department of Education created a framework through a multi-year effort in collaboration with WestEd that 

is intended to serve as a tool for local districts.31  The California framework identifies 18 principles in 5 different action 

areas: Build Capacity; Demonstrate Leadership; Resources: Fiscal and Other; Monitor Progress; and Access and Equity.  The 

overview is included here. 

Some highlights of the California 

model are that families, staff, 

students, and communities are 

involved in program development.  

Governance, administration, 

funding, and standards must 

comport with statutory 

requirements.  Staff are recruited, 

trained, and assigned with 

engagement in mind and to ensure 

program effectiveness.  Finally, the 

modelΩǎ ǎǘǊƻƴƎ ŎƻǊŜ ƻŦ ƻǇǇƻǊǘǳƴƛǘȅ 

and equity focuses on removing 

barriers to family and community 

engagement. 

¢ƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ²ŀǎƘƛƴƎǘƻƴΩǎ 

Equitable Parent-School Collaboration Research Project offers a culminating example that connects national work on 

family engagement with local practices to be discussed in the next section.  Researchers took family engagement values 

ŦǊƻƳ ŜȄƛǎǘƛƴƎ ŦǊŀƳŜǿƻǊƪǎΣ ǎǳŎƘ ŀǎ 9ǇǎǘŜƛƴΩǎΣ ŀƴŘ ŀǎƪŜŘ ǇŀǊŜƴǘǎ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜƳ ŀƴŘ ƻŦŦŜǊ ǊŜŦǊŀƳƛƴƎ ŀǎ ǊŜƭŜǾŀƴǘΦ  CǊƻƳ 

this community-grounded research that was a partnership with Project Roadmap, University of Washington identified the 

following elements of equitable collaboration:  

                                                           
30 b/{[Σ άCŀƳƛƭȅ 9ƴƎŀƎŜƳŜƴǘ ƛƴ 9ŘǳŎŀǘƛƻƴέ όWǳƴŜ нлмсύΣ http://www.ncsl.org/research/education/family-engagement.aspx 
31 /ŀƭƛŦƻǊƴƛŀ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 9ŘǳŎŀǘƛƻƴΣ άCŀƳƛƭȅ 9ƴƎŀƎŜƳŜƴǘ CǊŀƳŜǿƻǊƪΥ ! ¢ƻƻƭ ŦƻǊ [ƻŎŀƭ 5ƛǎǘǊƛŎǘǎΣέ 
http://www.cde.ca.gov/ls/pf/pf/documents/famengageframeenglish.pdf 
 

Retrieved from Family Engagement 

Framework (p.9), 

http://www.cde.ca.gov/ls/pf/pf/docume

nts/famengageframeenglish.pdf. 

http://www.ncsl.org/research/education/family-engagement.aspx
http://www.cde.ca.gov/ls/pf/pf/documents/famengageframeenglish.pdf
http://www.cde.ca.gov/ls/pf/pf/documents/famengageframeenglish.pdf
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The researchers also identified what indicators of success would look 

like: parent knowledge and confidence; welcoming and culturally 

responsive school climate; and parent leadership opportunities and 

influence.  Therefore, in assessing the impact of engagement efforts, 

the team recommended looking not only at student outcomes (both 

short term and longitudinally), but also looking at data related to parent outcomes and the parent-school relationship. This 

collaborative work has taken a strong equity focus and has created additional resource materials to be used locally and 

nationaƭƭȅΣ ƛƴŎƭǳŘƛƴƎ ŀ ǳǎŜǊΩǎ ƎǳƛŘŜΣ ǇŀǊŜƴǘ ŎǳǊǊƛŎǳƭǳƳΣ ŀƴŘ ǊŜǎŜŀǊŎƘ ōǊƛŜŦǎ ƻƴ ŎǳƭǘǳǊŀƭ ōǊƻƪŜǊƛƴƎ ŀƴŘ Řŀǘŀ ƛƴǉǳƛǊȅ.32  

Mapping Prevalent Local Approaches to Family Engagement in Washington  
As the OEO team researched national models of family engagement, including those that were developed locally, such as 
the Equitable Parent-School Collaboration, they also reached out to districts in Washington State to learn more about their 
approaches.  OSPI staff in Title I programs were helpful partners in identifying schools with high reported rates of family 
engagement.  A synthesis of this research was shared with EOGOAC as part of the August 2016 presentation.  OEO 
followed this background research with a survey of family engagement staff in school districts in Washington, to be 
discussed later in this report. 
 
Many of the larger school districts in Washington are using family engagement strategies that are influenced by the Epstein 
model.  The following district snapshots provide examples of common tools in use across the state: 

                                                           
32 ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ²ŀǎƘƛƴƎǘƻƴΣ ά9ǉǳƛǘŀōƭŜ tŀǊŜƴǘ-{ŎƘƻƻƭ /ƻƭƭŀōƻǊŀǘƛƻƴΣέ ƘǘǘǇΥκκǿǿǿΦŜŘǳŎŀǘƛƻƴΦǳǿΦŜŘǳκŜǇǎŎκ 

Retrieved from Equitable Parent-School 

Collaboration: 

http://www.education.uw.edu/epsc/. 

http://www.education.uw.edu/epsc/
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The Pasco school district is a member of the National Network of 
Partnership Schools and began implementing the Epstein model in 

2006. The model calls for central-office designated staff and Action Teams for Partnerships (ATP) in every school building.  
School staff, parents, and community members comprise Action Teams for Partnerships.  Their work is to develop and 
implement annual engagement plans focused on academic progress.  Central office staff provide technical assistance to 
principals and ATPs, as well as manage the Parent Center, a central hub of community learning.  The Parent Center offers 
classes for parents, including in early learning, with childcare and transportation assistance provided.  The central team 
also collects and disseminates ideas for school-level engagement through a monthly newsletter and pursues partnerships 
and sponsorships with businesses and community organizations to support school activities and information 
dissemination.  Pasco has hosted annual bilingual Parent Advisory Committee conferences for families to raise awareness 
of the programs offered.    

 
Similar to Pasco, Yakima leverages the Epstein model and offers 
a Student and Family Center that provides interpretation and 

ƻǳǘǊŜŀŎƘ ǘƻ ¸ŀƪƛƳŀΩǎ ƭŀǊƎŜ ƳƛƎǊŀƴǘ ŎƻƳƳǳƴƛǘȅΦ  ¸ŀƪƛƳŀΩǎ /ƻƳƳǳƴƛǘȅ wŜƭŀǘƛƻƴǎ 5ŜǇŀǊǘƳŜƴǘ ǘŀƪŜǎ ǘƘŜ ƭŜŀŘ ƛƴ 
ŘƛǎǎŜƳƛƴŀǘƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ŦǊƻƳ ǘƘŜ ǎŎƘƻƻƭ ǘƻ ŦŀƳƛƭƛŜǎ ŀƴŘ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎΦ  ¸ŀƪƛƳŀΩǎ newsletter is sent in both 
English and Spanish.  Through the community-based Yakima Schools Foundation, the district is able to fund programs that 
schools could not otherwise afford.  Thirty-five grants were provided in 2015, for example. 

 
The Vancouver School District, using the Epstein model, 
has nine Family-Community Resource Centers (FCRCs) 

strategically placed in high-needs schools.  These resource centers serve a variety of family academic and social needs, and 
staff assist in coordinating family and community engagement efforts.  Central office staff with a focus on family 
engagement offer additional technical assistance to all schools in the district.  The district has also run a Parent Academy 
program and early learning programs.  The district seeks partnerships with businesses and community-based organizations 
to increase resources for family and community engagement. 

 
Seattle Schools has combined elements of the Epstein and 
Harvard models to craft its approach to family and community 

engagement.  At the district level, the Family Advisory Council assists the Superintendent in implementing family 
engagement policies.  Family Engagement Action Teams in 41 schools assist in implementing plans for school-family 
partnerships.  A cadre of volunteers serves as Volunteer Family Connectors, acting as liaisons between families and schools 
in their communities. Seattle has also created two ombuds positions to assist families in resolving problems and getting 
information.  The district has a regular newsletter, as well as workshops for families.    
 
  

HIGHLIGHT #1: PASCO SCHOOL DISTRICT 

HIGHLIGHT #2: YAKIMA SCHOOL DISTRICT 

HIGHLIGHT #3: VANCOUVER SCHOOL DISTRICT 

HIGHLIGHT #4: SEATTLE SCHOOL DISTRICT 
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Spotlight: Strategic Planning with Family Partnership as a Core Belief in Federal Way Public Schools 
 

The Federal ²ŀȅ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘΩǎ ŦŀƳƛƭȅ ŜƴƎŀƎŜƳŜƴǘ ǿƻǊƪ ǎǘŀǊǘǎ ǿƛǘƘ ƛǘǎ ŎƻǊŜ ōŜƭƛŜŦ ǘƘŀǘ άŦŀƳƛƭƛŜǎ ŀǊŜ ŎǊƛǘƛŎŀƭ ǇŀǊǘƴŜǊǎ ƛƴ 

ŜŀŎƘ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎΦέ DǊƻǳƴŘŜŘ ƛƴ 5ǊΦ YŀǊŜƴ aŀǇǇΩǎ 5ǳŀƭ /ŀǇŀŎƛǘȅ CǊŀƳŜǿƻǊƪ όIŀǊǾŀǊŘ ¦ƴƛǾŜǊǎƛǘȅύΣ ǘƘŜ ŘƛǎǘǊƛŎǘ ƭƛƴƪǎ 

family engagement to learning and improved student outcomes. Parents are 

included as decision-makers on the SuperinteƴŘŜƴǘΩǎ {ǘǊŀǘŜƎƛŎ tƭŀƴƴƛƴƎ ǘŜŀƳ and 

other district and school level decision-making teams.  

Defining the Work 

The district has seen definitions for parent engagement improve with the shift from 

άƛƴǾƻƭǾŜƳŜƴǘέ ǘƻ άŜƴƎŀƎŜƳŜƴǘέ ōǳǘ Ƙŀǎ ƴƻǘ ŎǊŜŀǘŜŘ ŀ ǎƛƴƎƭŜ ŘŜŦƛƴƛǘƛƻƴ ŦƻǊ ǘƘŜ 

district. Finding its families were not looking for a single definition as much as they 

were wanting meaningful partnerships, the district chose to focus its efforts on 

defining CORE BELIEFS and STRATEGIES for meaningful partnerships. While 

terminology may shift, the district has embedded structures and practices for 

engaging parents as partners.  

Strategic Planning for Partnership 

¢ƘŜ 5ƛǎǘǊƛŎǘΩǎ {ǘǊŀǘŜƎƛŎ tƭŀƴ ƛƴŎƭǳŘŜǎ ŀ ŎƻƳƳƛǘƳŜƴǘ ǘƻ Ŏƻƴǘƛƴǳƻǳǎƭȅ ŘŜǾŜƭƻǇƛƴƎ ŀ ά{ŀŦŜ 

/ƭƛƳŀǘŜ ŀƴŘ {ǘǊƻƴƎ wŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ CŀƳƛƭƛŜǎ ŀƴŘ /ƻƳƳǳƴƛǘƛŜǎΦέ  ¢ƘŜ ŘƛǎǘǊƛŎǘ 

ǇǊƻƳƛǎŜǎ ǘƻ άƴǳǊǘǳǊŜ ǘǊǳǎǘ ŀƴŘ Ƴǳǘǳŀƭ ǊŜǎǇŜŎǘ ŀƳƻƴƎ ƘƻƳŜ-school-community through 

shared responsibility for student success, proactive communication, and meaningful 

ǎǘŀƪŜƘƻƭŘŜǊ ǾƻƛŎŜΦέ ¢ƘŜƛǊ ǿƻǊƪ ŦƻŎǳǎŜǎ ƻƴ ǘƘŜ ŜŀǊƭȅ ȅŜŀǊǎ ς from pre-school through 6th 

grade, with intensive efforts to support transitions to elementary and middle school.  

Embedding Partnerships in Practice 

Some of the ways the district has woven family and community partnerships into 

district structures and practices are through monthly meetings, monthly outcome 

reports, and mid-year evaluations for each of their Family Liaison staff. The reports 

track actual contacts with families and evaluations incorporate feedback from parents, 

students, and staff. The district also ensures on-going feedback loops through quarterly 

meetings with a Key Communicator group (consisting of parents from each Title I 

school) and Key CBO Partners meetings. They plan separate meetings for parents and community-based organizations 

ό/.hǎύ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǇŀǊŜƴǘǎΩ ƻǿƴ ǾƻƛŎŜǎ ŀǊŜ ƘŜŀǊŘ ŘƛǊŜŎǘƭȅΣ ŀƴŘ ǘƻ ǎƻƭƛŎƛǘ ŦŀƳƛƭƛŜǎΩ ƛŘŜŀǎ ŀƴŘ ǉǳŜǎǘƛƻƴǎ ƻƴ Ƙƻǿ ǘƻ ǎǳǇǇƻǊǘ 

students, as well as /.hǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎ ƻn system connections and indirect service enhancements.    

  

Federal Way Public Schools                                       

Stats in Brief 

22,511 students 

¶ 67.8% Students of Color 

¶ 59.2% Free & Reduced  

¶ 16.5% 
Transitional/bilingual 

¶ 13.5% Special Ed 
 

Families 

¶ 112 Languages Spoken   
 

 Staffing   

¶ 23 Family Liaisons ς one 
at each of the ŘƛǎǘǊƛŎǘΩǎ 
23 Elementary Schools 

¶ 1 Family Engagement 
Director 

 
Funding 

¶ Prototypical Schools 
Allocation for Family 
Involvement Coordinator  

¶ Title I 

¶ LAP 

¶ Local Levy Dollars 
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Spotlight: A Look at the Numbers Behind Two DistrictsΩ CŀƳƛƭȅ 9ƴƎŀƎŜƳŜƴǘ 9ŦŦƻǊǘǎ 
 

Spokane Public Schools 

In the 2015-16 school year, the Spokane Public Schools exceeded the 1% 

required commitment of funds toward parent involvement by more than 

$94,000, allocating $145,448 for Title I Parent Engagement efforts at the building 

level.  

Other "parent engagement" expenditures are embedded in individual school 

budgets, such as newsletters that keep families informed of what is happening in 

the classrooms.  The district has also invested in technologies and services, such 

as the Thoughtstream platform, that allows the district to interact with the 

community on multiple levels to inform both building-level initiatives and district 

priorities. The district makes use of a messaging system that allows it to send 

important communications to specific groups of parents or all families, including 

in languages other than English.   

¢ƘŜ ŘƛǎǘǊƛŎǘ ŀƭǎƻ Ƨǳǎǘ ŀŘŘŜŘ ŀ ƴŜǿ άtŀǊŜƴǘκ{ǘǳŘŜƴǘ !ŘǾƻŎŀǘŜέ Ǉƻǎƛǘƛƻƴ ƛƴ ǘƘŜƛǊ 

Student Services with a salary and benefits of $121,181.  

Schools engaged in improvement efforts incorporate family involvement in their 

plans and facilitate ongoing communication among teachers, schools, and 

families.   

Kennewick School District 

During the 2015-16 school year, the Kennewick School District spent $99,226.99 for 

Title I Parent Engagement activities at the building level, exceeding its required 1% 

set-aside by $57,931. YŜƴƴŜǿƛŎƪ ǇŀǊǘƴŜǊǎ ǿƛǘƘ WƻƘƴΩǎ IƻǇƪƛƴǎ ¦ƴƛǾŜǊǎƛǘȅ ŀƴŘ ǘƘŜ 

National Network for Partnership Schools (NNPS) to support its family engagement 

efforts.  The National Network of Partnership Schools from Johns Hopkins 

University helps preschools, elementary, middle, and high schools organize 

research-based and goal-oriented programs of school, family, and community 

partnerships. NNPS also guides district and state leaders to encourage every school 

to create a welcoming climate of partnership and implement involvement activities 

linked to school goals for student success. In Kennewick, there are currently 17 

schools utilizing the NNPS framework, including all of its Title I schools.  

The Kennewick School District also employs a full-time Family and Community 

Manager and a full-time Family and Community Engagement Coordinator 

dedicated to helping schoolsΩ ƛƴƛǘƛŀǘƛǾŜǎΦ 

  

Spokane Public Schools Stats in 

Brief 

29,275 students 

¶ 1,314 ELL students, 
speaking 56 different 
languages 

¶ 24% students of color 

¶ 57% students qualify for 
free/reduced meals 

Staff 

¶ 3,226 employees 

¶ 1,758 classroom teachers, 
ǿƛǘƘ ŀǾŜǊŀƎŜ мо ȅŜŀǊǎΩ 
experience 

Volunteers 

¶ 13,000+ 
 
 
 
 

 

Kennewick School District Stats 

in Brief 

18,000+ students 

¶ 14.7% ELL 

¶ 36.4% Hispanic/Latino 

¶ 55.4% White 

¶ 58.8% students qualify 
for free/reduced meals 
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Summary of the Core Components of Family Engagement Models in Some Washington Districts 
 

To summarize, some of the best practices of school districts in Washington focus on: 

¶ Communicating with families in their home languages about important school and district information 
(e.g., welcome documents, notices of meetings, policies, and grades). 

¶ Having innovative and flexible schedules to accommodate the multiple demands of families, such as 
holding meetings before school or later in the evenings and providing childcare, and leveraging popular 
events to provide information about family involvement and parental rights. 

¶ Increasing opportunities for families to contribute in their own ways to the school communities through 
volunteering and/or visiting ǎǘǳŘŜƴǘǎΩ ŎƭŀǎǎǊƻƻƳǎΦ ¢Ƙƛǎ Ŏŀƴ ōŜ ŘƻƴŜ ǘƘǊƻǳƎƘ formal school activities or by 
simply offering welcoming, informal opportunities.  

¶ Creating authentic roles for parents to be critical decision-makers about school policies and practices and 
to assume leadership in a variety of ways, not just traditional pathways.  Fostering leadership involves 
offering training for those positions, whether it be data analysis, budgeting, curriculum development, or 
school safety. 

¶ CŀŎƛƭƛǘŀǘƛƴƎ ŦŀƳƛƭƛŜǎΩ access to community-based organizations to further ties to additional resources and 
opportunities for collaboration. 
 

These best practices are reflected in other local models in the state that come from the nonprofit sector, such as the 
Washington Alliance for Better SchoolsΩ όά²!.{έύ bŀǘǳǊŀƭ [ŜŀŘŜǊǎ aƻŘŜƭ ŀƴŘ ǘƘŜ {ƻǳǘƘŜŀǎǘ {ŜŀǘǘƭŜ 9ŘǳŎŀǘƛƻƴ /ƻŀƭƛǘƛƻƴΩǎ 
recent family engagement survey of diverse communities in Southeast Seattle.  For example, the Natural Leaders Model 
emphasizes collaboration among families, schools, and community-based organizations.33  Leadership training is provided 
to parents so that they can direct engagement efforts.34  In the 2015-2016 school year, a number of school districts 
participated in the work, such as Edmonds School District, Everett Public Schools, Lake Washington School District, 
Marysville School District, Monroe Public Schools, Mukilteo School District, Northshore School District, and Shoreline Public 
Schools.35  WABS developed the program, but it continues with financial support from OSPI, participating districts, the 
Discuren Foundation, Gates Foundation, Tulalip Tribes Charitable Trust, and United Way of Snohomish County.36 
 
In collaboration with the ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ²ŀǎƘƛƴƎǘƻƴΣ ǘƘŜ {ƻǳǘƘŜŀǎǘ {ŜŀǘǘƭŜ 9ŘǳŎŀǘƛƻƴ /ƻŀƭƛǘƛƻƴ όά{9{9/έύ ǊŜƭŜŀǎŜŘ ƛƴ 
February 2016 the results of a survey that it conducted of family engagement in Southeast Seattle. {9{9/Ωǎ ǘŜŀƳ ŎǊŜŀǘŜŘ 
the survey in 10 languages (Amharic, Chinese, English, Oromo, Russian, Somali, Spanish, Tagalog, Tigrinya, and Vietnamese) 
online and by paper, reaching 639 families from 38 different schools.37  More than half of the respondents took the survey 
in a language other than English.38   In fact, participants had 25 different home languages, from Urdu to Toishanese.  While 
ǘƘŜǊŜ ƛǎ ǎƻƳŜǘƛƳŜǎ ŀ ǇŜǊŎŜǇǘƛƻƴ ǘƘŀǘ ǇŜƻǇƭŜ ƻŦ ŎƻƭƻǊ ŎƻƴǎǘƛǘǳǘŜ ŀ άƳƛƴƻǊƛǘȅέ ƛƴ {ŜŀǘǘƭŜΣ {9{9/ ŦƻǳƴŘ ǘƘŀǘ ǇŜƻǇƭŜ ƻŦ ŎƻƭƻǊΣ 
immigrants, students receiving free and reduced lunch, and families where English was not the home language constituted 
the majority of respondents.  Throughout the study results, the research team referred to these communities as the 
άƳŀƧƻǊƛǘȅέ ǾŜǊǎǳǎ άŘƻƳƛƴŀƴǘέ ǇƻǇǳƭŀǘƛƻƴǎ ǿƛǘƘƛƴ {ƻǳǘƘŜŀǎǘ {ŜŀǘǘƭŜ ǎŎƘƻƻƭǎ όŜΦƎΦΣ ǿƘƛǘŜΣ holding power, paying full-price for 
meals).  The primary findings of the SESEC Parent Engagement Survey were that families and communities were highly 

                                                           
33 ²ŀǎƘƛƴƎǘƻƴ !ƭƭƛŀƴŎŜ ŦƻǊ .ŜǘǘŜǊ {ŎƘƻƻƭǎΣ άCŀƳƛƭȅ 9ƴƎŀƎŜƳŜƴǘέΣ ƘǘǘǇΥκκǿǿǿΦǿŀōǎŀƭƭƛŀƴŎŜΦƻǊƎκŎƻƳƳǳƴƛǘȅ-leadership/natural-leaders/ 
34 Natural Leaders Program Key Elements, http://www.wabsalliance.org/wp-content/uploads/2011/12/Natural-Leaders-Program-Key-
Elements-1.pdf 
35 ²ŀǎƘƛƴƎǘƻƴ !ƭƭƛŀƴŎŜ ŦƻǊ .ŜǘǘŜǊ {ŎƘƻƻƭǎΣ άCŀƳƛƭȅ 9ƴƎŀƎŜƳŜƴǘέΣ ƘǘǘǇΥκκǿǿǿΦǿŀōǎŀƭƭƛŀƴŎŜΦƻǊƎκŎƻƳƳǳƴƛǘȅ-leadership/natural-leaders/ 
36 ²ŀǎƘƛƴƎǘƻƴ !ƭƭƛŀƴŎŜ ŦƻǊ .ŜǘǘŜǊ {ŎƘƻƻƭǎΣ άCŀƳƛƭȅ 9ƴƎŀƎŜƳŜƴǘέΣ ƘǘǘǇΥκκǿǿǿΦǿŀōǎŀƭƭƛŀƴŎŜΦƻǊƎκŎƻƳƳǳƴƛǘȅ-leadership/natural-leaders 
37 SESEC Community Data Summit Presentation (February 2016), http://www.sesecwa.org/wp-content/uploads/2016/03/2016-SESEC-
Summit.pdf 
38 Over 77% of the families preferred taking the survey by paper, which runs in contrast to many ways that schools and agencies engage 
ǿƛǘƘ ŦŀƳƛƭƛŜǎ ƛƴ ǘƻŘŀȅΩǎ ƳƻŘŜǊƴ ŜƴǾƛǊƻƴƳŜƴǘΦ 










































































































